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PREFACE

the co-ordination of school studies and activities, which is,
it is believed, more intimate and organic than any that is
involved in ordinary school undertakings.

There is perhaps one factor in the solution of the problem:
which is not here sufficiently emphasized and represented,
and that is the class teacher, upon whom a large responsi-
bility devolves in festival productions. Miss Goodlander’s
chapters must serve in this instance to indicate the extent
and nature of this participation; read in connection with
what is said in Chapter III, they will help to do ‘justice
to the labors of the class teacher. The writers would
specifically mention the valuable contributions made for
many years in the festivals, and in the school-assembly repre-
sentations, by the following members of the school staff:
Miss Sarah M. Mott, Miss Bessie W. Stillman, Miss M. D.
Brasor, Miss Alice M. Paine, Miss E. C. Bratton, Mr. F. F.
Dodd, Mrs. W. E. Stark, and Miss Emma Mueden.

The various pictures of scenes from the festivals of the
Ethical Culture School are reproduced here by the courtesy
of the school authorities: they form a part of the large
collection which may be inspected on application at the
school. It may be added that the school likewise invites
all those who are seriously interested in the festival from
an educational point of view to consult its festival collec-
tions of programmes, plays, properties, and costumes, which
are to be found in the library and store-rooms of the school.






INTRODUCTION

the old Maytime rejoicing; all the flowery pageantry, the cere-
mony of crowning the May Queen, the sports, and the Robin
Hood plays and archery contests, the May-pole dances and frolics,
which bring back the May Day of ‘“Merrie England.” Here
again the onlookers voice the festal spirit by means of the folk
songs through which the celebrants of earlier times greeted

The flowery May, who from her green lap throws
The yellow cowslip and the pale primrose.

Or this old-fashioned May Day celebration may be transferred
from the school to out-of-doors (to the open green of Central
Park, New York, as pictured in the photographs reproduced in
this volume), where the conditions proper to an antique May
rejoicing permit of a richer pageant and more varied pro-
gramme.

Furthermore, the term ‘festival’’ must be large enough to in-
clude at the Christmas rejoicing (to turn now to that) a form of
celebration which binds into a Christmas offering all the most
entertaining and suggestive rites and customs, songs and dances
and mummings of the old Christmastide. It must allow for a
pageant brave with all the quaint and bright insignia—the green-
ery, the streamers, and the banners —of Yuletide revelry. It
must further allow for the inclusion of the old type of Christmas
pantomime, with its fairy play, its transformation scene, or inter-
lude of dance-drama, and its fantastic harlequinade.

Nor is this all. Besides dance-dramas illustrating the leading
folk motives and poetic readings of the great seasonal festivals;
besides the historic scenes and personages, recalled by tableaux or
by simply enacted episodes, which may be used to commemorate
Patriots’ Day, there must be added celebrations appropriate to
a Thanksgiving festival of still another type; that is to say,
presentations through song and ceremony of the beautiful sym-
bolism of the ancient feasts of Autumn — the ingathering, the
vintage, and the harvest-homing—which often strike a graver
keynote of solemn gratitude; and, finally, there may be the dig-

Xvi






INTRODUCTION

I

Hab this volume borne such a title as “The Place of Dm&tics
in Education,” it would no doubt have meant more to those who
have recently awakened (rather feverishly in some instances) to
the fact that the dramatic impulse is so fundamental in the make-
up of children that it must be liberally utilized in education. But
that, like other possible titles, would not have struck the one note
which the word “festival’ should strike—the note of festal de-
light and rejoicing; and ‘‘to miss the joy is to miss all.”

For if the school festival as here understood has a ministry of | )

high importance to perform in the educational world to-day, it is

that of infecting school life with more joy in its employment of
the gifts and capacities of the child, of evoking those ‘‘ vital feel-
ings of delight” which are the evidence of effectiveness. Edu-
cators and the public generally have been greatly disturbed over
the large proportion of school children who long to leave school
at the earliest possible moment. Many are the explanations of
this discouraging fact; but not enough weight has been attached
to the disgust bred in children by the monotonous ‘“grind” in
outrageously large classes to which they are subjected. The
candid child’s ““I hate school!” is, to a large extent, a condemna-
tion of the deadly child-labor of the school-room. It means that
the schools have failed to reach and hold the vital interests of
the child, failed to enlist its natural powers, to stir its delight, and
to generate adequate motives to patient work.

This book makes no extreme demand for the presence of de- A

lighted interest in school life and school work; it voices a plea for
proper opportunities to enlist in the service of the educator more

childish exuberance, childish make-believe, and childish delight

in pomp and ceremony. For a text it may fall back upon the
wisdom of Montaigne:

The most evident token and apparent sign of true wisdom is a con-
stant and uncoastrained rejoicing. How much more decent were it
xviil
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‘_ them; it opened new sources of culture to them; and it gave
.to their lives a new warmth and color, a new feeling of the wonder
'‘and beauty of the world such as the school-room not only fails
generally to give them, but actually helps to kill out in them.!®
* This somewhat gloomy conclusion as to the effect of our *‘teach-
ing" of literature is the result of many years of school experience
and teaching effort. It is a painful truth which candid and earnest
teachers are bound to admit—that a great part of our literary
culture misses the mark. It cannot beat back the tide of rag-
time ditties, journalistic tid-bits, and vaudevillanous plays which
really constitute the popular culture of to-day.

The cheerful faith which this volume voices is that there is a
way out of this muddy stream of vulgar popular culture by a
renascence of the perishing folk culture of the past; that by the
introduction into school life and into our social recreation of
what we include under the term ‘‘festival” we may wield an
effective instrument of reform. Submission is impossible; re-
covery of lost treasure is possible. We may chant with Keats,
regretfully:

Gone, the merry morris din;
Gone, the-'song of Gamelyn;
Gone, the tough-belted outlaw
Idling in the ‘“‘grené shawe”’;
All are gone away and past!

but we may go on to express, as he does, the exuberance of our
feelings when we reflect upon the vision of those old days, an‘l
recall with him the music of the old lays of the greenwood:

So it is: yet let us sing,
Honor to the old bow-string!
Honor to the bugle-horn!
Honor to the woods unshorn!
Honor to the Lincoln green!
Honor to the archer keen!

!The rcader, and especially the skeptical reader, is referred to Miss
Minnie IHerts's record of her enterprise in her valuable volume The Children’s

Educational Theaire.
xx






INTRODUCTION

—the American people may be rejuvenated by a return to the
slighted arts of play? We may explain and excuse our lapse from
virtue in this respect; but we cannot and must not allow it to
continue, for it precludes our humanization. We may wish to
speak a word of apology for the harsh Puritanism which spread
its blight over innocent amusements and banished the Yule-log
and the May-pole; we may also plead excuse for ourselves by mag-
nifying the vast, grim task to which we have had to put our
hands; the task of taming and clearing an immense continent,
making its roads and bridges, its tunnels and canals, its home-
steads and cities, and of caring for its ceaseless procession of
immigrants. Very well; but we must face frankly some of the
actual consequences of these many decades of sobering toil. One
consequence is that a great, perhaps the greater, number of our
people are incapable of fruitful leisure, and bankrupt of the recrea-
tive, restorative activities of leisure. Visit a church sociable
where the good townspeople sit helplessly around; visit a chil-
dren’s party where the little ones wait restlessly for the ice-cream
and cake; visit a Fourth-of-July picnic, or roam the streets of a
town on the evening of Labor Day, Election Day, or (lowest
depth of all) New-Year's Eve, and what a pitiful spectacle of
recreational ineptitude we have to reckon with!

It is high time to rccognize that under the tyranny of industrial
forces which we have not learned to control to reasonable human
service, and under the temptation to devote ourselves to the
feverish accumulation of money, we have forsaken the fairer
paths of human culture. We must return. We must recover for
ourselves the lost aptitudes of the humanizing arts of life, the song
and balladry, the mumming and minstrelsy, the dancing and
revelry, the ritual and pageantry, which through the ages, until
we yoked ourselves to the steam juggernaut of factory industry,
were sources of life and health and growth to the peoples and the
folk of the world, and have left a rich heritage of folk art which
has been fast perishing. This need not go on: it is for the
schools and the teachers of the country to decide, first of all,
that it shall not go on. P. C.



PART 1

THE FESTIVAL IN ITS EDUCATIONAL, CULTURAL, AND
RECREATIONAL ASPECTS

By Percival Chubb



For sports, for pageantry, and plays

Thou hast thy eves and holidays,

On which young men and maidens meet

To exercise thetr dancing feet;

Tripping the comely country round,

With daffodils and daisies crowned.

Thy wakes, thy quintels here thou hast,

Thy May-poles, too, with garlands grac'd;

Thy morris dance, thy Whitsun ale,

Thy shearing feasts which never fail;

Thy harvest home, thy wassail bowl,

That's toss'd up after fox i’ th’ hole;

Thy mummeries, thy twelvth-tide Kings

And Queens, thy Christmas revelings;

Thy nut-brown mirth, thy russet wit;

And no man pays too dear for it.
—HERRICK
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also true, if less obviously so, of the civic or folk festival;
for that is the outcome of a festal impulse which, in the
effort to realize itself, involves the manifold labors of the
arts and crafts.

It is with the former, the school festival, that this volume
will chiefly deal; but it must concern itself somewhat with
the latter for several reasons. In the first place, the school
festival is the expression of those primal instincts and
capacities of the child which found their expression in the
great folk festivals of the past. Its fundamental ideas—at
least, its great seasonal motives—are those of the great
historic festivals of the race. The problems—artistic,
creative, lyrical, dramatic—of the two kinds of festivals are
similar, of course. The school festival no less than the
folk festival, if it is to be real, must be a genuine overflow
of joy and of delight in self-expression and ceremonial.

On the other hand, the school festival to-day may exert
a most important influence on the folk festival, besides
helping to revive it by developing in the young the moribund
instincts which produced festivals in the past. The prin-
ciples and processes which prove to be necessary in working
out the school festival will undoubtedly have their helpful
application in the larger field of the folk festival, and the
school type may contribute much that is suggestive, stimu-
lating, and educational in the larger field of festival work.

In this introductory chapter we shall speak of the rela-
tionship of the two kinds in a general manner. In this way,
perhaps, the specialized treatment of the school festival
may be more valuable to that increasing number of workers
in civic and social centers, in the playground and the settle-

4






—

FESTIVALS AND PLAYS

child in our large cities has lost the art of recreative play,
that large heritage which came down to the children of
former times and filled their lives with the song and rhyme,
the dance and the game, which had been elaborated by
generations of children in past centuries. Hence, then, the
plea for the festival, whether it be the school or the public
festival; it is a plea for the recovery of a type of recreative
and educative activity which becomes increasingly absent
from the lives of young and old alike. To get it back into
the lives of the old, it is desirable to begin to get it back
into the lives of the young; and that is why the effort to
incorporate the festival in school life may be regarded as
the first step toward the recovery of a means of social cul-
ture which is more sorely needed to-day than it has ever
been before.

But whether or no we succeed in the larger social purpose,
it is pedagogically important in any event to use the festival
as an instrumentality of school education. This we hope to
make clear.

Our first appeal, then, is to the professional pedagogue;
that is to say, having become clear as to the large social

I aspect of our problem (which is dealt with at greater length

in a separate chapter—Chapter VIII) we shall try to con-
vince him that indispensable pedagogical values reside in
the school festival. It has been with the object primarily
of making these pedagogical values count that the festival
has been systematically developed for many years in the
Ethical Culture School. The larger social values, ethical
and cultural, have been kept in mind because the social
point of view previously set forth has always been present
6
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in the school festival, and they have been steadily over-
come.
The ideal which has motived the work in the Ethical
Culture School is that of a festival which should be (1) the
proper and desirable outcome of the regular work of the
grade or grades selected to give the festival, just as the
dramatization of a fairy story in the primary grades is the
natural culmination of the eager interest of the children in
the story; or just as a presentation of scenes from a Shake-
spearean play is the natural, and, indeed, the only justifiable,
conclusion of the study of that play in a high-school class;
(2) the vital co-ordination of the regular work in a majority
of the subjects actually studied in the school—namely,
English literature and composition, music, art, dancing,
domestic art, shop-work, and foreign languages; (3) the
normal satisfaction of those motor tendencies, particularly
the fundamental dramatic instincts of the child, which we
include under the pedagogical principle of learning by doing;
(4) the memorable and edifying embodiment of the great
idea, institution, event, or personage which the festival
celebrates, such as the sacredness of one’s city, the joy of
gratitude, the coming of the Spring or of the new year, the
greatness of Washington or of Lincoln; (5) a means to the
discovery of special aptitudes in the pupils, evidence of which
will appear only with such unusual quickening of the powers
and the personality as the festival will effect. There are
other results of a minor character which will be mentioned
later in our detailed treatment of methods and processes.
As in education the effect of the processes is quite as im-
portant as the value of measurable results, it follows that
8
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philosophy of life. We have forgotten or are fast forgetting
the high uses of leisure. Man cannot live by work alone
any more than the child can. He must find the higher
values of life in his play. It is by his leisure activities and
interests that his broader human culture must be promoted.
Through that he must come into contact with the fine arts,
and more particularly with what is fine in poetry, song, and
drama. The festival becomes so important a feature of
this leisure activity because it involves so many of these arts,
and may lead also into such fruitful fields of reading and
research.
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So much, then, in regard to the general conduct of the
school work which makes a regular programme of the school
festivals possible. We have next to explain the steps
actually taken to plan the work and co-ordinate the activ-
ities of the different branches of the school. There is a
standing festival committee consisting of the heads of the
departments chiefly concerned—literature, music, art, do-
mestic art (costuming), the principals of the different sec- -
tions of the school, and some of the teachers especially in-
terested in festival work. This committee meets regularly
toward the end of May in each year to survey the festival
work of the year, and in the light of it to plan for the year
ahead. They select the classes which are to present the
festivals, generally on the basis of regular rotation, although
there are frequently reasons for departing from this prin-
ciple. The committee further determines upon what festi-
vals the emphasis shall fall, or, in other words, what shall
constitute major and what minor festivals. This point
determined, they call in for consultation the teachers of the
classes thus provisionally selected, in order to discuss the
possibilities of adapting the work of each class to the prepa-
ration of the festival with which it is to be intrusted, and of
making such adaptations as may seem to be desirable to this
end. Then the general character of the festival is de-
termined. Here a number of points have to be considered.
Thus, for example, during a given year the Lewis and Clark
expedition may be in the public mind, or the Hudson-
Fulton celebration, or the Lincoln centennial, and the scheme
to be adopted must provide for the incorporation of com-
memorations; or the time may be ripe once more for the

28
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dress rehearsal. It should be said that among those who
took part only one manifested anything like striking dramatic
talent. The others became proficient in the matter of speak-
ing their lines, of carrying themselves and posing and danc-
ing, quite beyond the expectations of those who drilled them;
so that the two performances which were given, and later
a special pay performance, reached a rather surprising
degree of excellence, bringing back, as one or two artists who
were present remarked, the simple and chaste charm of the
Greek spirit without that touch of staginess which so fre-
quently mars the professional presentation of Greek plays.

N
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say, in making a plea for a worthy observance of the occa-
sion, that the Society for Ethical Culture, which founded and
maintains the Ethical Culture School, has instituted a Quiet
Hour from nine to ten o’clock, at which exercises consisting
of music, readings, and short addresses are given.
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the folk games in which he joins are many that have come
down through the ages as belonging to this period of the
year and this festival: ‘‘The Farmer in the Dell”’; *‘Oats,
Peas, Beans’; ‘‘The Jolly Miller’’; the ancient games of
“Blind Man’s Buff,” ‘“Hot Cockles,”” ‘“Hot Potatoes’’;
dances like ‘““The Reaper’s Dance,” ‘‘Chimes of Dunkirk,”
and various barn-dances. All these are basic, and may
have their sequels in the grades of the primary and the
grammar school; and with them will go much seasonal
poetry and song, signalizing the recurrence of the basic
thought emphasized throughout the school in the months
of October and November.

One or two typical programmes in the appendix will
indicate more clearly and briefly the kind of festivals which
may be elaborated with this thought of the Harvest Home
as the keynote. Allusion has already been made to the
presentation by older students of the myth of Demeter in
the form of the little lyric play of ‘‘Ceres and Persephone”
by Miss Maud Menefee, and Mr. Robert Bridge’s play of
‘“‘Demeter.” ' Dramatizations of the same story by the
small children may also be given. Occasionally, when it
is found impossible to devote much time to the Thanks-
giving festival, a simple form of pageant and ritual, with
a rich supply of Thanksgiving song, may be substituted.
An altar heaped with the Autumn fruits may be the central
feature of the occasion. This type may be developed from
the simplest form of merely decorative use to one in which
America or humanity is personified in a central figure seated
on a throne in the midst of this beautiful display, receiving

! For an account of this see pp. 153, 217, 239.
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There are birds of many colors—red, blue, green, yellow; yet
it is all one bird. There are horses of many colors—brown,
black, yellow, white; yet it is all one horse. So men; in this
land, where once were only Indians, are now men of every color—
white, black, yellow, red; yet it is all one people. That this should
come to pass was in the heart of the Great Mystery. It is right
thus. And everywhere there shall be peace.
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mas celebration, by its wealth of festal resources, has become
the great festival of joy, the most exuberant and lusty of all
the festivals, the most interesting and picturesque.

Nevertheless, an endeavor has been made in the Ethical
Culture School to devise a form of Christmas festival which
shall involve all possible economy of preparation, especially
in view of the fact that the season is so full of bustle and
excitement, of engagements, parties, and outings for the
children. The solution of the problem has been found in the
elaboration of a programme consisting of many short
scenes, contributed by several of the grades—scenes that
may be put through without arduous labor other than that
of preparing the bright and effective costumes and insignia
which make possible a picturesque pageant of the grades
which contribute to the programme.

But before proceeding to an explanation of the pro-
grammes actually carried into effect, a few words must be
said concerning the point of view from which the festival
has been regarded. It has been treated as the midwinter
festival. Of course it is not really so for us in this country.
Our midwinter magazines are published in February, and
the true midwinter feast ought to be Candlemas. This
would accord with the old tradition of the English hus-
bandmen:

When the year turns Candlemas Day
Halve your wood and halve your hay.

But much has always depended in the celebration of Candle-

mas upon the nature of the season—that is to say, whether

there will be a late or a forward Spring. Hence t}{\e old
66
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grades, but, as a matter of fact, has been sung by the whole
school in assembly and at the festival.

I

The first good joy that Chirstmas brings,
It is the joy of one;

It is to plan the Christmas gifts,
And that’s the best of fun.

CHORUS

And that’s the best of fun, good friends,
So happy let us be,

And sing the hope that Christmas joys
May last eternally.

2

The next good joy that Christmas brings,
It is the joy of two;

It is to hang our stockings up
Beside the chimney-flue.

CHORUS

Beside the chimney-flue, good friends, etc.

4

The next good joy that Christmas brings,
It is the joy of four;

It is to see the Christmas tree
And toys upon the floor.

77
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CHORUS

And toys upon the floor, good friends, etc.

5

The next good joy that Christmas brings,
It is the joy of five;

It is to welcome merrily

.. The guests as they arrive.

CHoORruUS
The guests as they arrive, good friends, etc.

In similar fashion words have been made by high-school
pupils to fit the beautiful and characteristically melancholy
music to which the old French carol of the birds was sung,
and words for one of the most fascinating of the old Christ-
mas tunes, the first stanza of which runs:

A day of joy and gladness,
Of happiness and mirth,

And every year it cometh here
To gladden all the earth.

CHORUS

Sing Noel, sing Noel,
And merry be alway,

Join in the song, the sound prolong,
All on a Christmas Day.

. 78
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Good dame, here at your door
Our wassail we begin;
We are all maidens poor,
We pray now let us in,
With our wassail.
* * *

These have been sung by groups of wassailers, as already
explained.
Here is another old song that may be used:

Now all our neighbors’ chimneys smoke,
And Christmas logs are burning.

Their ovens they with baked meats choke,
And all their spits are turning.

Without the door let sorrow lie,

And if with cold it hap to die,

We'll bury it in a Christmas pie,
And ever more be merry.

And yet another, suitable for the little folks, in which not
a word need be changed:

Sing we all merrily,
Christmas is here,

The day that we love best
Of days in the year.

Bring forth the holly,
The box, and the bay,
Deck out our cottage
For glad Christmas Day.
8o
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To these folk songs it is possible to add from the classic
poetry of the Christian poets one or two poems as a whole,
and many excerpted lines from poems. As an example of
the former, Wither’s beautiful poem beginning:

Behold a silly, tender babe,
In freezing winter night,

In homely manger trembling lies,
Alas! a piteous sight!

Among the latter we may cite a few snatches which have
been used to adorn the Christmas programme, such, for
example, as the first stanza of Herrick’s delightful poem:

So now is come our joyful’st feast,
Let every man be jolly.

Each room with ivy leaves is dressed,
And every post with holly.

Other excerpts were made from verses by Christina Rossetti:

The shepherds sing, and shall I silent be?
My soul’s a shepherd, too; a flock it feeds
Of thoughts and words and deeds.

What sweeter music can we bring
Than a carol?

Ho! let us sing some roundelays
To make our mirth the fuller.

To which let us add such imitative verses in the old-folk
manner as the following, which served for filling, when need
pressed:
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VII
THE PATRIOTS' DAY FESTIVAL

HIS festival raises the important question of how to

promote the various forms of patriotism which ought
to be developed in the children of our schools. It is for the
promotion of patriotism that these schools are primarily
established. They are to make, if they make nothing else,
good citizens. To be sure, the term ‘‘citizen” is widened
to include the man and the worker; hence, the second or
vocational purpose of the schools. In the largest sense
they are to prepare the children for life, give them the tools
of opportunity. But dominating all other purposes is that
of making intelligent and patriotic citizens, capable of
directing the political destinies of their community and
their country.

The main defect in our inculcation of patriotism is that
it is too exclusively a national patriotism. Of civic and
State patriotism the children hear little and heed little. It
is a fact that in the city of New York one never sees the
flag of the city or that of the State exhibited for the purpose
of generating, as the Stars and Stripes are supposed to
generate in regard to the nation, that civic pride in one’s
city and State which ought, indeed, to be the focal point or,
at least, the initial point from which the larger patriotism
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III—The French in New France: in the Service of France and
the Church.
Scene 1—The top of a ridge between two rivers: Champlam
takes possession of New France.
SONG—Gregonan Chant, gsth Psalm.
Scene 2—An opening in the forest: the Jesuits on the way
to Quebec to make their reports.
Scene 3—Near a river: the voyageurs carry their furs to the
trading-post.
SoNgs—(a) Canadian Paddling Song. (b) “‘Petit Jean.”
(¢) “V’'laI'bon Vent.”
 Scene 4—Clearing near a fort: after a battle. The French
surrender to the English. The prophecy of future
union.
IV—The American of To-day.
Scene—Outside the St. Louis Exposition on the eve of com-
pletion: the prophecy fulfilled.

Interspersed between the scenes were patriotic songs by
the entire school.

Copies are given in the appendix of one or two additional
representative programmes which will tell more definitely:
and helpfully than any general account will tell, of the lines
along which such representations are conducted. Printed
on the programmes is some motto or sentiment intended to-
strike the keynote of the occasion. Thus, in the case of the
Lewis and Clark programme there was printed on the front
page the words, ‘‘To the brave settlers who leveled forests,
cleared fields, made paths by land and water, and planted.
commonwealths,’’ and on the last page the words, ‘‘Recalling”
also the brave women who in solitudes, amid strange dangers
and heavy toil, reared families and made homes.”” On the
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First of May,
The Flora day,
Can you dance the Flora?

RESPONSE

Yes, I can,
With a nice young man,
I can dance the Flora.

Then we have the old song—not so old, but best known of
all—set to a rollicking measure, which suggests the prelimi-
nary steps to participation in the May Day rites:

Come lassies and lads,
Get leave of your dads,
And away to the May-pole hie.

To these we must add the two stanzas which, according to
Northall, were sung at least a hundred years ago in the
neighborhood of Darlington:

The flowers are blooming everywhere,
O’er every hill and dale,

And oh! how beautiful they are,

~ How sweetly do they smell!

Come forth, my child, and laugh and play,
And let your cheerful voice,

With birds and brooks and Merry May,
Cry out, ‘“Rejoice! Rejoice!”

This has not the old folk feeling about it, but is graceful and
usable, none the less. The children like it.
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We have in mind in this connection, of course, the utiliza-
tion of all this rich material in our modern parks and
playgrounds. Steps have already been taken in some

o rHEGLQ Jrake use of it. Little Robin Hood plays have
been given e\m,jn\glosed streets in the heart of our great
city, and the May-polexhas been danced around and the
May Queen saluted under e most unfavorable. gircum-
stances, yet to the great delight of large gatherings of city
children and people. To the ceremonies, the songs, and the
dances, there may be added, wherever there is adequate
room in the parks and playgrounds, a great variety of games
and sports; and there are large opportunities for adapting
the gymnasium work given in the schools to festival pur-
poses. The single stick or sword, the staff, the bow and
arrow, may be used in varied exercises which can be made
very effective.

As to the rites and ceremonies, such as the choice or elec-
tion of the May Queen, the escorting of her to the throne,
the crowning of the Queen, her reception of the various per-
sonages and characters, the offerings of flowers and plants
made to her, her decoration of victors in the games — all
these things may be made interesting and charming.

Some of the best suggestions for the utilization of this
material come from passages of the older writers, as, for
instance, this account of how young King Hal of England
rose with the lark on May morn and rode forth with his
courtiers into the woods a-maying:

The king & the quene accompanyed with many lordes &
ladies roade to the high ground of shoters hil [Shooters Hill] to take
the open ayre; and as they passed by the way, they espied a

I10





































































PART II

MUSIC IN THE FESTIVAL

By Peter W. Dykema
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the labor of groups of men. One of its earliest uses was as an
aid to rhythmic movements, such as rowing or reaping, and
it has remained an instinctive expression of man’s delight
in his labor. But it has gone far beyond this, and has inter-
woven itself with all human experiences. Because of its
very indefiniteness no other art is so universal in its appeal,
and hence so susceptible of being variously employed and
interpreted. It is only in connection with the other arts,
such as poetry, pantomimic dancing, painting, and sculpture
that music becomes definite, and hence limited in its sig-
nificance. Alone, and in connection with these, it sweeps
the gamut of human and superhuman emotions, creating,
intensifying, varying, transfiguring the moods of man.

Passing now to our special theme, the part which may be
played by music in the festival, it may first be observed that
the part assigned to music varies with the type of the cele-
bration. It may be an incidental diversion introduced to
vary the uniformity or lighten the heaviness of the proceed-
ings; it may be introduced for its own sake as tontrast and
relaxation, with no relation to the central idea; it may
serve to accentuate or reinforce certain climaxes of the fes-
tival; it may assume the dignity of the central and over-
shadowing factor in a great religious ceremony, such as the
solemn mass; or, aided only by poetry, it may itself become
the entire festival.

We may consider first the peculiar power of music as an
expressive and fusing agent in the festival. Music here is to
operate upon two elements, the performers and the au-
dience—these two being usually sharply distinguished as
participators and onlookers. In the historic folk festival,
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Far a-cross the sea the Pil- grim fa - thers sailed

It is somewhat solemn and serious, and also simple, like
the Pilgrims. But it lacks in boldness and strength, and is
not tuneful enough.
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Far a-cross the sea the Pil - grim fa- thers sailed

This setting is good because it is lonely and dreary—and
the Pilgrims felt so on their way—as it is in the minor, but it
is not good, as it makes the tune too sad and does not make
it brave enough.

This setting is good because it is bold and strong and
straightforward. It reminds one of the slow movement of
the ocean. The best proof of this is that the first phrase was
kept for our class song.

The second (or last) phrase is not as strong or bold as the
first, and sounds finished, as if the Pilgrims had just gone out
for a sail and come home safely and were happy.
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is the form which this celebration frequently assumes—that
element which is usually lacking, and which is needed to
produce the deepest effect—namely, a touch of humor.
Most Pilgrim celebrations are so austere as.to become un-
attractive and uninteresting to children, and thus fail in
their purpose of inspiring admiration for these sturdy folk.
Children do not admire people in whom they have no
interest. A little lightening of the somber picture of early
life in the wilderness helps to strengthen the appeal of the
more serious elements. There is much material for this
purpose which has never yet been used.

The struggles of the Pilgrims did not cease with the end
of the working week. There were serious problems to be
met on Sunday in the church service—one of the most
troublesome, what to sing and how to sing it. This finally
led to the establishing of the singing-school. The dif-
ficulties that led up to this and that continued with it for
a time form most delicious and gently humorous material
which is particularly appealing to children because the
troubles of the early deacons and the congregations are quite
on a par with those experienced in these days by children
in our schools. Following is the text of a little scene em-
bodying these ideas, and based largely on historical material.

THE FIRST SINGING-SCHOOL IN NEW ENGLAND
(Scene in Pilgrim Play)
Scene—A large room provided with many chairs. A small
platform at one side of the stage.
Enter Mrs. WiLLIAMS and her daughters FAITH and

PRUE.
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available for this season is not to be found; hardly a pub-
lishing house that does not add yearly to its already generous
list of songs and choruses for this festal period.

The first means of selection for the leader embarrassed by
the multitude of titles is to decide on the type of celebration
that is to be held. This done, a large portion of the musical
material is disposed of, for in general it may be classified
under three heads which, for most celebrations, are mutually
exclusive. Stated in the order of their universality, these are:

(A) The general spirit of rejoicing and kindness, including
in its quieter phases the spirit of contemplation, wonder, and
reverence.

(B) The mingling of this spirit with a more religious
interpretation of the season.

(C) The purely Christian conception, clustering about the
birth of Jesus, and the significance of this to the world.

(A) The first class of songs, those having little, if any,
direct reference to the Christian conception of Christmas,
and frequently no particular reference to the day itself, is an
extensive one. It includes, first of all, many of the type
which, though sung throughout the year at any time of
jollity, were recalled near the close of the year as especially
serviceable ‘‘to shorten Winter’s sadness.”” Their theme is
always primarily joviality, fellowship, good-will. They
breathe the vigor of lusty singing by a large group around
. the blazing fire, or are reminiscent of the sports and amuse-
ments of the large city or country-house. In singing them
we are in merry company, assisting at games and sports—
at masques, mummers’ antics, masquerades, farces, and

other free and hearty plays. Here belong the frolicking
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has been nobly set by David Stanley Smith,! may be placed
the more general interpretation of the old feeling for the day
as a turning-point in nature’s progress, such as is found in
these lines:

I

The sun returns,

And with his beams
Rekindles our desire

For broader light

Across our night,
And morn’s increasing fire.

2

Shine forth, great sun,
Thy benison
On our uncertain ways:
And we will keep
The pathway steep
Till from the heights we gaze.?

By a slight broadening of interpretation many songs
which tell of cold and distress, with kindness and love com-
ing to the relief, may be added, as, for example, the Burns-
Mendelssohn ‘O wert thou in the cold blast.”

(B) As pointed out earlier in this volume, a large number
of traditions, heathen and Christian, have gathered about
the Winter celebration; many reinterpreted, or worked over
by Christian hands, so as to have an orthodox significance.
Thus we find a group of sun carols which are undoubtedly
reminiscent of songs used by Germanic tribes in their

1Tn the *“Laurel Music Book.”
1 A setting for this text has been made.
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lacking in ‘‘such boastings as the heathens use,” in bragga-
docio, in that jingoism which shouts ‘“‘my country, right or
wrong.” The ethics of many an over-exuberant patriotic
burst is often brought home most sharply to a teacher who
tries to impart even a partial idea of what some flowery
phrases mean. We are gradually learning that we have
plenty of material for good songs while keeping within the
bounds of truth and self-respect.

Music for the words should be such that it adequately
embodies or exalts the spirit of the words. Too often mere
prettiness of tune lulls to sleep the meaning of the words,
and we have hybrids in which gradually the words, losing
their original force, take on the character of the music.
Witness the widely sung ‘‘Flag of the Free.” Such words as

Flag of the free, fairest to see,
Borne through the strife and the thunder of war,
While through the sky loud rings the cry
Union and Liberty! One, evermore.
which surely should be sung with vigor and heartiness, are
set to the tender, graceful strains of the Lohengrin ‘‘ Wedding
March’ with the result that both music and words suffer.
Note the utter lack of spirit in the third line when sung as
Wagner’s music demands.

Before proceeding to discuss in detail music for a Patriots’
Day celebration, it may be well to say that not all of it should
be of the same stirring, devotional type. There should
rather be contrasts, high and low relief, one acting as a foil
for the other. There must be periods of calm and quiet in
order to rise to points of high enthusiasm. With this in
mind the leader may combine with passionate songs of
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XIV

MUSIC FOR MAY DAY AND MINOR FESTIVALS

AY DAY, or whatever day is selected as the day for

rejoicing over the advent of Spring, calls for a festival
in which song and dance are the main elements. For no
festival is there a larger choice of music, since practically all
the material is of such a universal character that it is appro-
priate for almost any type of festival. Every nation has
something to contribute, and English song is particularly
rich in greetings to the May. The earliest part-song in
English, and the most involved of its period, is ‘‘Sumer is
icumen in,” a four-part canon with a two-part vocal accom-
paniment, dating back to the thirteenth century. And from
that early date until the present there has been a continually
increasing stream of Spring songs.

In selecting the material for the celebration it should be
recalled that the joy over the new life is greatly increased
because of the period of seeming dearth and inaction which
has preceded it. May Day comes as the fulfilment of
many days of longing, hope, and expectancy which reach
back into the closing Winter months. The music of the
Spring season, which is to be used in the festival or merely
in the period of preparation in order to develop the proper
tone in the performers may thus well embody this gradual
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Such songs should be selected as embody not merely the
beauty and quiet contemplation of the last-mentioned
selection, but also, especially for boys, such as have
a strain of hardy, even boisterous, life, in appreciation of
the freedom and charm of the open country. This point of
view is excellently set forth in many of the old English songs
which formed part of the celebration of sturdy country folk
rejoicing in the vigorous recreation of a Spring holiday. Ex-
amples are ‘‘Come, lasses and lads”’; ‘‘Come, ye young men,
haste along”’; ‘“Bow and arrow bearing over hill and dale”’;
and

In summer-time, when flowers do spring,
And birds sit on each tree,
Let Lords and Knights say what they will,
There’s none so merry as we.
There’s Will and Moll, and Harry and Doll,
And Tom and bonny Bettee;
Oh! how they do skip it, caper and trip it,
Under the greenwood-tree.
The right sort of songs will so affect both performers and
auditors that their hearts will again be touched by the new
wonders of reviving nature and her precious treasures.
This spirit of the day should be kindled by the performers,
caught up by the auditors, and expressed by all in some such
song as the following, in which two Americans have added
to the charm of words with old-time flavor the beauty of
modern harmonic treatment:

Ye lads and lassies all, arise and speed
Hither where the flowers throng:
The lark hath shower’d the primrose mead
With a joyous rain gfs song:
1
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Wagner’s ‘‘Meistersinger.” It is now and then possible to
find an intermediate type which can be sung by both young
and old with enjoyment. Such a one is the ‘‘March and
Song to the May Quecen” in West's ‘“May Day Revels,”
which has a pleasing and easily remembered melody, strong
rhythm, and is sufficiently varied in harmony and structure
to give it enduring qualities. This song can be sung over
and over again without becoming tiresome. It is, however,
not necessary that the songs for the procession should all
have definite reference to the May Queen. Many of the
old English songs with more or less inconsequential words
doubtless arose in response to the need for marching and
dancing music, and hence are sung in the proper manner only
when this idea is held in mind. ‘‘Oh, Dear, What Can the
Matter Be” probably belongs to this type. Many other
Spring songs lend themselves to singing for marching.

The green being reached, the ceremony of installing the
Queen and paying homage to her may be accompanied by
song such as West’s simple and effective

Give to our lady, our lady of May,
Garlands we bring thee to-day.

The sports before the Queen then begin, and a new field of
music is open to us. The songs and instrumental selections
to be used are limited only by the number of characters
represented. Country lads and lassies, farmers and milk-
maids, shepherds, foresters, archers, hunters, tradesmen of
many kinds, itinerant peddlers, showmen, wanderers, sol-
diers, sailors, outlaws—including Robin Hood, Maid Marian,
Will Scarlet, Little John, and all the rest of the merry men
188
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Then there is a wealth of old English, German, and French
dance music, and even the Bach and Handel suites, which
may be exploited.

Besides the type of May festivals described above there
are others in which music does not have such a large part.
These are pageants, or particularly dramas, such as Shake-
spearian out-of-door comedies, ‘‘Winter’s Tale,” ‘“As You
Like It,” ‘“Midsummer Night’s Dream,” Tennyson'’s ‘‘For-
esters,” Percy Mackaye’s ‘‘Canterbury Pilgrims,” Dorouca
Gore Browne’s ‘“‘Sweet Briar,” dramatizations of ‘‘Cld
Robin Hood Ballads,” etc. Any one, however, who has
heard the Ben Greet or the Coburn players in any of these
productions knows how greatly the charm of open-air
spectacles is enhanced by the introduction of a few songs.
Much of this quaint and antique-flavored music has been
collected for us in such books as Chappell, Naylor, etc.
Oliver Ditson & Co. also publish a helpful volume of
fifty Shakespeare songs, old and new, in which many sug-
gestions will be found.!

And, finally, let it be stated, for the benefit of those
teachers and leaders to whom the festivals here described
seem more elaborate than they can undertake, that much of
the spirit of them can be evoked by simpler means. Cer-
tainly a bare combination of poems and songs Is much better
than no festival at all, and a most suggestive and inspiring
programme could be made by grouping together charac-
teristic Spring songs from the various nations. A few games,
such as are found in Newell’s ‘‘Games and Songs of American
Children,” and a dozen or more of our own or foreign songs,

! See music bibliography, sections 13 and 14.
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PART III

ART IN THE FESTIVAL

By James Hall
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Apples and nuts.

Wassail-bowl with lamb’s wool.
Roast beef.

Peacock.

Toys:
Doll.
Drum.
Jumping Jack, etc.
Stockings stuffed out.
Wooden shoes. :
Horns of plenty.
Trumpets and other musical instruments.

Patriots’ Day Festival

The note struck by the decoration for Patriots’ Day must
be dignified and restrained. Moreover, there is great danger
of loss of dignity of effect and of beauty by the careless use
and over-use of the flag or of the flag colors. Yet obviously
the flag or the shield with the Stars and Stripes is not only
desirable, but generally necessary to the occasion.

One of the most successful of our schemes of decoration
consisted in using the United States shield as a repeating
unit placed at regular intervals around the room, the shields
being connected by festoons of bunting striped red, white,
and blue. Alternating with the shields were empaneled
words suggesting some of the qualities entering into a high
conception of patriotism, as courage, self-sacrifice, rever-
ence, co-operation, etc. Another time the top and sides
of the opening around the platform were decorated by a
classic border of the laurel and olive, while the wall at the
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ing neutrals or for the effective repetition of strong notes of
color.

The first step in working out the color scheme was a rough
sketch on paper to insure a coherent and harmonious se-
quence. Then from actual samples of cloth and tissue-
paper selections were made of materials to be used in mak-
ing the costumes. The final result, as seen in the procession
wending its way across the park, was a moving color sym-
phony.
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the final decoration. The pupils next make careful, medium-
sized drawings, to scale. When these are satisfactory, they
are carefully ruled off into squares. The next step is to
rule into proportionally larger squares the paper or board
on which the final work is to be done. It then becomes
easy to make the larger design from the small sketch, as
the squares show where the various lines should be placed.
This method of ‘‘squaring up” has been used by artists
since the days of the old masters. In the case of very
simple designs, the large drawing can be made without the
drawing of squares.

It is generally more convenient to carry on large work
by pinning the paper or board to the wall or to upright
screens. The pupils then work standing, and it is easy for
them to get away from the work, so as to see it more nearly
as it will be finally placed. It is also necessary for each to
see what the others are doing, if the final result is to hang
together. Following the sketching of the outlines comes
the painting in, and then the assembling of the parts, such
modifications or additions being made as the general effect
demands.

The sources from which historic decorative material may
be drawn are many, and those having access to the libra-
ries and art museums of the larger cities will have no
difficulty in looking up such material. It may be well,
however, to mention a few of the less expensive but
not less useful books that school libraries should pos-
sess:

““A Manual of Historic Ornament,” Richard Glazier;
‘A Handbook of Ornament,” F. S. Meyer; ‘‘Letters and
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ground for the designs. Excellent tough cream-colored
paper to be bought by the roll, and sold to architects for
detail drawings, has often been found useful for certain
kinds of work. Some of the plain-colored wall-papers are
excellent to draw or paint upon, and are especially good to
cut into banners and pennants.

The dry-powdered colors, mixed with just enough muci-
lage or glue to give adhesiveness and with water, are the
best for large work. They can be bought by the pound
or in less quantity at the color dealers. The desired colors
should be mixed ready for use, and, if put in a covered vessel,
can be kept for some time without drying. Of course,
ordinary water-colors may serve excellently for smaller work,
and good effects can often be obtained by using wax crayons.
For dark outlines India ink applied with a brush is generally
best, whatever kind of color has been used. Gilt, which is
often required in small touches, can be bought in small
pans prepared for use as water-color. If larger quan-
tities are required, a gilt powder with the liquid for mix-
ing it should be bought at an ordinary paint-supply
store.

For scene - painting it is necessary to have a carpen-
ter or the shop pupils build a frame of the required
size, on which is stretched and tacked the cloth on
which the painting is to be done. A large scene should
be in three or four sections for convenience of mov-
ing.

A prepared textile called Fabrikona, to be bought at an
interior decorator’s supply store, makes an excellent sur-
face for the use of the pigments that have been referred
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PART 1V
COSTUMING IN THE FESTIVAL

By Marie R. Perrin
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As all the dramatis personz in the play of ‘‘Demeter”
have been represented variously by the different schools of
Greek art, a nice question of choice arises concerning the
style of dress. It is an interesting and important point
for consideration, for although no individual can be con-
sidered except in relation to his group, still in each case some
concession may be made to individuality. The choice will
be determined ultimately by a number of factors and par-
ticularly by the qualities of the student who takes the part.

Owing to the difficulty of adapting oneself to a complete
change of fashion and giving individuality to the por-
trayal, it is recommended that the costumes be made at
once and worn during rehearsals, and as often as possible
between such occasions. Long practice is needed to wear a
chiton and himation with any kind of ease and distinction.

For the purpose of expediency the chiton may be fitted
at the neck and armholes to a sleeveless nightgown, and the
folds tucked in place. This double garment is worn over
a combination suit. A corset-waist or a close-fitting waist
may be used; but in no case should a modern corset be
worn. Do away with any garment that may emphasize the
waist-line, or that is likely to break the lines running from
shoulder to foot. The chiton may be girdled below the
bust or about the hips. The girdle may be visible or in-
visible.

As for the himation, the effect is better if it is draped
each time it is worn. The wearers must be given time to
practise draping themselves in the folds.

In order to simplify the actual work of making costumes,
selected groups of students may be detailed to attend to
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invested with the same mission—namely, to work for or
against good and evil. In Latin countries Santa Claus is
Saint Nicholas, and, owing to climatic conditions, he does
not ride a reindeer sleigh nor wear an ermine-trimmed
cloak—instead, he rides an ass and goes forth from house
to house bearing simple gifts of fruit, nuts, and cakes, for
which he receives in return a drink of water and some straw
for the ass.

For further examples of this dress two specific cases may
be mentioned, ““ The King of the Golden River’ and *‘‘The
Pied Piper of Hamelin ":

For *““ The King of the Golden River "’ the festival wardrobe
already on hand supplied the most of the costumes, with a
few additional touches from home. The Southwest Wind
appeared in his long, flowing black cape over a gorgeous
vest of red and lace. His tall, peaked cap, with its elegant
feather of the required length, crowned his gray head (wig).
Hans and Schwartz were dressed very much alike in doublets
of black belted in at the waist with neckerchiefs of some
bright stuffs, and with black cloaks and fur caps. Gluck,
with hair flowing, wore a brown belted-in doublet.

In the case of the ‘‘Pied Piper”’ it was possible, by making
some slight alterations, to use many of the costumes which
had figured in the Christmas pantomime, ‘‘Wassailing the
Fruit Trees” (compare photographs of the two plays);
some costumes were found among the school ‘‘stage prop-
erties””; two peasant dresses were loaned by friends of
the children; a very few new costumes were required. It
may be added here that, to carry out the theme of ‘“The Pied
Piper,” an effective touch was given to the stage decora-
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be. A long cloak and a sweeping plume in the cap of an
ordinary Sherwood Forester is sufficient to transform him
into a nobleman. For the girls, a number of gowns of the
Merovingian type, with some supplementary cloaks for
draperies, are kept on hand and made to do service for many
characters, as, for example, Lady Macbeth, Queen Guinevere,
etc. There are, of course, head and foot gear to match.
In experimenting with this stock of garments it is gratifying
to find how each may be modified in size and style to meet
the requirements of the moment. Wher it is considered
that these properties are to be found in sizes varying from
kindergarten to the high-school age, an adequate idea of
the usefulness of the wardrobe may be gained.

For the sake of definiteness, a list is appended! of typical
garments used in the May festival of 1911, with specifica-
tions of style and material used and exact cost in each case.
These costumes also fairly represent the wardrobe stock
already listed.

In order that the wardrobe may yield its maximum of
benefits, it must be properly housed and inventoried. Small
articles such as hats, caps, belts, hose, shoes, aprons, bodices,
girdles, wreaths, crowns, etc., should be kept separately in
boxes carefully labeled with inventory slip attached. Gar-
ments which come in sets, as, for instance, smocks, tunics,
kimonos, and the like, should be neatly folded and tied
together in compact packages and also labeled so that they
may be readily identified. Other garments may be placed
on hangers and suspended from rods and arranged, if space
permits, according to size and style. In fact, it has proved

'See Appendix, p. 348.
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crinoline or tarleton will be found more durable. Use
cotton-batting for fur, wings, and beads; and sheet tin for
armor. Gold and silver foils are successfully employed in
making jewelry.

Whenever large quantities of the same kind of materials
are required, it is advisable to purchase wholesale, not so
much because of a reduction in price (as this is too
little to be taken into account when purchasing cheap
materials), but chiefly to avoid shortage. Material may
also be dyed in bulk at a very low cost by any reliable
dye-house.

The problem of dyeing is an interesting and valuable
one, and should not of course be pushed out of the school
curriculum. But only individual projects should be handled
by the classes, as no school has the proper equipment for
dyeing large quantities of materials; therefore, when it is
necessary to dye to the same color dozens of pairs of stockings
and as many tunics or draperies of one sort or another, it
will be found economical of time, labor, and energy to
have such work done outside of school.

There still remain for the school enough opportunities
for experimenting in the coloring of special garments or
parts of garments. Vegetable dyes are recommended, also
Diamond and Easy dyes. Oil paints dissolved in gasolene
produce beautiful results, but care must be exercised when
using gasolene. Water-colors may be dissolved in water
and applied to large surfaces with a large brush very much
in the way that scene-painting is done.

For illustrative material reference has already been made
to museums, private exhibits, and picture galleries, shops,
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factories, libraries, etc. A great deal of material may be
procured from the children’s homes. Useful references are
also'to be found in text-books and prints, such as the Perry
pictures and Copley prints, also illustrated postal-cards, and
in books of travel and fiction.!

! For bibliography on costumes, see Appendix, p. 391.
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history of mankind; industry, religion, love, war, being the
factors in its development. A detailed history of it could
not be given in this brief chapter. Suffice it to say that
dancing is a race heritage from most primitive times: it is an
instinct as real as and, in fact, coincident with the instinct
of response to rhythm—hence its wondrous charm. When
spontaneous and free, it is expression in terms of ‘‘those
activities in which our forebears uttered most of the energies
of their bodies and souls.” It has been called the most
universal of the arts, the mother of the arts, a language of
expression chiefly of the feelings. In this broadest sense
dancing has become almost a lost art, yet the instinct still
remains—the tremendous fascination of rhythmic move-
ment, of ‘‘acting things out.” The charm, the infection of
it are instinctive.

Because of this—because of its instinctive appeal, because
of the added power of expression and deepening of feeling
it gives, because of the uplift and pure joy of it, because it is
a race heritage, dimmed and withheld by so-called civili-
zation and convention—because of all this, should boys and
girls, young people and grown-ups, come into their own by
practice and appreciation of this mother of the arts.

In the festival the function of dancing may be said to be
twofold — @sthetic and practical. Relative to its use
@®sthetically are the artistic effects produced by massed
movement; the display of costume and the blending of
color; the emphasis given by the dance to the particular
part of the action of the play or pantomime; the element of
variety it supplies; and the joy which the sight of dancing
as well as the participation in it gives.
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rected to their posts of duty. Chief then orders advance
of his band. With measured tread they enter, each bearing
before him his oil-jar. The pasteboard jars and imaginary
booty are stacked in the center of the open space near the
chief, who then leads his followers in a dance expressive of
their joy at their success. The dance, waxing furious, is
rudely interrupted by a warning from the guards. There
follow rapid commands by the chief, hasty shouldering of
booty, hurried possession of the precious oil-jars, instant
formation of column, and silent disappearance of the robber
band.

The combination of subject, costumes, music, action, for
this particular grade of children was an especially happy
one. Of similar type was the pantomimic presentation
of a myth of the Japanese sun-goddess by a class of third-
grade children.!

Outline of the story as it was given:

The sun-goddess, entering, signifies her displeasure with
her people and hides herself from them in a cave. In dark-
ness and with grief the people search for her and at last
find the cave, but the goddess continues to remain hidden
from them. A dancer among them plans to call her forth—
she dances for the people, who applaud her; the goddess
comes forth at this sound, sees one she supposes to be the
dancer in a mirror which they have placed before the cave’s
mouth. She dances with herself in the mirror. The people
are overjoyed, two watchful ones close up the cave, they
all dance together, and finally, led by the goddess, they dis-
appear, still dancing.

! See also p. 278.
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books, bonben snappers, a stick of candy, and a chocolate
drop, a mechanical tumbler, a player of cymbals, a Jack-in-
the-box, and a cap-and-bells. After the characteristic
movements by each, as they appeared, they all danced to-
gether about the tree upon which they were to be placed
as gifts for the children. This was most effective, and the
children themselves, with comparatively little help, worked
out the suitable movements.

Illustrative of this form also was the scene of the Norns,
from a story based upon the Norse legends, and given by a
fourth grade. The Norn maidens, Past, Present, and Fu-
ture, sit beside a magic fountain at the foot of the great
tree of life, Yggdrasil, and spin the threads of life. They
reveal themsclves to the gods, who have traveled from
Asgard to see them. Then they perform a symbolic dance.
Each sister alone describes herself; the Past has her eyes
ever upon what is behind her; the Present is concerned only
with those things immediately about lier, and gathers up the
beauties and joys of life and holds them up to Odin as
offerings; the veiled Future, with groping, searching move-
ment, secks to discover the best path for progress, her gaze
is ever forward. Each of the sisters joins the others, re-
peating its characteristic movements until all disappear,
still leading the thought into the future.

Another example of this type is the action of the chorus
in a Greek play. They form the background for each scene,
and by their movements reflect its quality.

(3) Dances which have grown from the manners and cus-
toms and reflect the character of a people are termed folk
dances—the dance of the folk. Recent study and research
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A gavotte danced by the lords and ladies of the May
Queen’'s court, following the crowning of the Queen, was a
very beautiful thing in itself and striking in contrast with
the more rollicking, romping dances of the lads and lasses
on a May Day frolic.

This brief characterization of the types of dances and the
examples of their use in particular instances is intended
merely as illustrative of what has been found effective.
There is no fixed rule for the use of dancing in a festival,
but that already given, namely, that the nature of the festi-
val, the emphasis and effect desired, must govern the
selection of the type to be used.

One does not need to be a trained teacher of dancing in
order to work out a descriptive, pantomimic, symbolic, or
even a formal dance. Imagination, interest, feeling for the
subject to be developed, and a good sense of rhythm are the
essentials. Then let the children, or older ones who are to
do the thing, help in its building. Children are simply
brimming with ideas when called upon to ‘‘act out” a
thing. In fact, once the start is made, the tide of ideas is
an ever-rising one. The difficulty is not to find enough, but
to limit and organize what you have ready to hand.
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and also because the same story may be developed either
simply or elaborately, and so may be presented by different
groups.

However, it has been found by experience that certain
general distinctions hold true. Fairy tales may be used
with children of any age from seven to eleven, though they
are of more interest to the younger than to the older ones.
When children, especially boys, are ten or eleven years old
they begin to feel superior to the old-time fairy tale, and
prefer stories of adventure, such as ‘“Ali Baba and the
Forty Thieves,” ‘‘Robin Hood,” or the hero tales of Greece
and Scandinavia or of Charlemagne and Arthur. At this
later age, too, ‘‘Alice in Wonderland” is appreciated and
‘““Hiawatha’ and ‘‘The Pied Piper of Hamelin.”

To begin with the youngest, we may first consider in de-
tail the most elementary forms of dramatic work. The
little six-year-olds are able to act ‘‘Mother Goose,” ‘‘The
Little Red Hen,” ‘‘The Three Little Pigs,” ‘‘The Honest
Woodman,” and ‘‘The Elves and the Shoemaker,” but they
cannot give a satisfactory presentation of the more com-
plex scenes of ‘‘Sleeping Beauty,” ‘‘Hansel and Gretel,”
or ‘‘Snow-white and the Seven Dwarfs,” which must be
left for children a year or two older. Fairy tales are their
chief stock in trade, and these may include those in which
even animals and plants take part, as the lack of resemblance
to the thing represented does not prevent them from enter-
ing into the spirit of the story. The little folks who enter
enthusiastically into ‘‘The Traveling Musicians’’ or ‘‘The
Three Little Kittens’ love to represent nature activities—
the flowers growing, the wind blowing, or the snow falling—
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carried out entirely in pantomime, without the aid of de-
expressicn, descriptive gestures of the arms, and imitative
movements of the body. It was an interesting experiment,
but one that took more time than it is desirable to spend
on so few children in a large class in school. Work of this
sort is too difficult for the ordinary primary child, and was
successful in this case only because individually the actors
of the little group were especially well fitted for the
parts.

Just because pantomime elaborate enough in gesture to
tell a complete story is difficult for children, it is usually
best to have a musical accompaniment to give background
and fill in the breaks in the action. This applies only to
pantomimes of some length for special occasions, for there
are innumerable short pantomimes given impromptu in the
class-room, or with little preparation at a small assembly,
which require no music. To illustrate this point, the first-
grade dramatizations of individual Mother Goose rhymes
need no music; but when for a festival the class combined
these into a pantomime, where Mother Goose herself received
her subjects, each of whom carried out some appropriate
action before taking his proper place in the stage picture,
then music was needed to hold the parts together in an ar-
tistic whole.

A simple Hallowe’en entertainment recently carried out
by the first and second grades furnishes a good example
of a very childlike and easily developed pantomime.
Music of appropriate rhythm directed the action of each

part.
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drive her away. He succeeds, but not for long. Spring
quickly returns refreshed and forces Winter, step by step,
to retire before her. Then she summons the Warm Breezes
to prepare the earth for her Flowers; and when they go the
Sun enters and glides about, smiling at the Flowers until
they awake and stand in a bright row, daffodils and crocuses,
smiling back at the Sun. The Bluebirds fly in to greet the
Flowers, and the story is ended.

Very similar to this pantomime is another on the same
theme—*‘The Transformation of Winter into Spring,”
which formed a second grade contribution to one May fes-
tival. It is described here for the purpose of showing how a
subject of annual interest may from year to year vary in
form. We might call this a ‘“dance drama,”’ as the complete
story is carried out by means of more or less formal dances
with definite figures. It begins with a stormy dance by
Winter and the Winter Winds. When Winter, grown weak,
falls asleep, his Winds steal away. The Spring Breezes enter
and dance with light, running step; then the Flowers come
and dance a formal ring dance around Winter; the Sun waltzes
in and, at her touch, Winter rises from his dull garments
clad in Spring green. The Sun crowns Spring, and the
Flowers dance again about the two.!

Another charming pantomime, with music accompanying,
was a Japanese fairy tale, ‘“The Magic Mirror,” given by a
third grade class. The Goddess of the Sun is unhappy
because of her brother’s unkindness, and determines to pun-

1 Another representation somewhat like this in thought, but given with
larger numbers, by several grades combined, formed an introduction to the
May festival of 1911.
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how the farm
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mill; the mother made the bread; the children ate it, and
then danced happily at the end. We have tried shadow
pictures for patriotic celebrations, but with poor success,
since color and spoken sentiments are important features of
such occasions. Perhaps the greatest advantages of the
shadow play are the small number of rehearsals necessary
and the simplicity of the properties. Cardboard, paper,
cloth, sticks, and an old hat are transformable in a shadow-
graph to almost anything under the sun.
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In uninterrupted silence
Looked they at the gamesome labor
Of the young men and the the women.

And whene'er some lucky maiden
Found a red ear in the husking,

Found a maize-ear red as blood is,
“Nushka!” cried they all together,
“Nushka! you shall have a sweetheart,
You shall have a handsome husband!”
“Ugh!” the old men all responded-
From their seats beneath the pine-trees.

The husking scene was followed by a dance descriptive of
the different activities connected with the Indian’s harvest,—
cutting the corn, making it into bundles, carrying it home,
husking, and so on. An Indian harvest song composed by
the class closed the scene.

Many assemblies of this sort are given in the first grade.
A characteristic programme is made up of Stevenson's
poems, many of which are memorized in this class. It
begins with the ‘‘Marching Song,” sung by the class, as a
group of grenadiers march, playing on combs; ‘‘Willie
cocks his Highland bonnet’; ‘‘Johnnie beats the drum”;
‘“Mary Jane commands the party”; ‘‘Peter leads the rear,”
and ‘“The napkin like a banner waves upon a stick.”” This
is followed by a short account of Robert Louis Stevenson and
the recitation of several poems, each prefaced by some fact
in the writer's boyhood which led to the later writing of
the poem in question. The three closing poems are
dramatized as they are recited. A child with pail and
shovel recites ‘‘When I was down beside the sea’’; a child
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APPENDIX A

SPECIMEN PROGRAMMES oF FEstivaLs HELD AT THE
EtHicaL CuLTURE ScHoOL

ETHICAL CULTURE SCHOOL
ALL SOULS’ DAY COMMEMORATION

OCTOBER 30, 1908

The names chosen for recall by the
pupils of the school are the following

HEROES OF ACTION
ALFRED THE GREAT, 849-901 CHAMPLAIN, 1570-1635

SCIENTISTS

LAVOISIER, 1748-1794 DARWIN, 1809-1882
KELVIN, 1824-1907

MATHEMATICIAN INVENTOR

EUCLID, about B.C. 300 MORSE, 1791-1872

ARTIST MUSICIAN

MICHAEL ANGELO, 1475-1564 BACH, 1685-1750
EDUCATOR

VITTORINO DA FELTRE, 1378-1446

POETS AND WRITERS

HOMER, about B.C. 850 CAESAR, B.C. 10144
HEINE, 1797-1856 BERANGER, 1780-1857
1608 MILTON 1908
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The following shorter programme
for 1910 weaves in the names of
recently deceased artists and writers

ALL SOULS’ DAY COMMEMORATION

Song: “Bach Choral No. II”

SCIENCE
LOUIS PASTEUR, 1822-1895 SIR ISAAC NEWTON, 1642-1727
ART
WINSLOW HOMER, 1836-1910 WILLIAM HOLMAN HUNT, 1827-1910
HISTORY

WILLIAM EWART GLADSTONE, 1809-1898

MUSIC

“JOHANN SEBASTIAN BACH, 1685-1750
Violin and Piano Duet. Melody for G String

LITERATURE

RICHARD WATSON GILDER, 1844-1910
SAMUEL LANGHORNE CLEMENS (Mark Twain), 1835-1910

Song: ‘The Fleeting Snow and the Enduring Soul” (Elgar)
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PROGRAMME OF CHRISTMAS FESTIVAL

X. PAGEANT OF PLAYERS. GRAND MARCH BY THE
ORCHESTRA
WASSAIL SONG. THE SCHOOL

A GARLAND OF DIVERTING PLAYS
AND PANTOMIMES

II. THE SHOEMAKER AND THE ELVES. GRADE I
The poor shoemaker and his wife lament their ill-fortune. The little elves
determine to help them. Good-fortune begins: the sh ker and his wife
discover their benefactors, and show their gratitude to the elves. The elves’
rejoicing.

SONG, “SILENT NIGHT.” GRADES IV TO V1

III. THE AMBITIOUS FIR-TREE: A Danish Legend. GRADE II

The little fir-tree tells the forest of its longing to grow and go forth, like the
great felled trees, to see the world. The birds tell of the glorious fate of the
great trees, and increase the fir-tree’s impatience. At last the wood-cutters
chop down the fir-tree. It becomes a Christmas tree, and the delight of the
children in their revels.

SONG, “ GOOD KING WENCESLAS.” GRADES VII—VIII
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IV.THE MU _ ___ __ ____ e,
GRADE I
The Sus-gririrm Sees to 3 cave, zaving the woxrld in derkaess. The sorvow
of the prigie. Uszmme discovers the hiding-place. and plans to eatice her from
the cave. Usume dances. The Sam-goddess, hearing the applease, is serprised
st the mervinent, and peeps cot.  She follows her owa refiection in the mirvor,
believing it to be Uzame. Joy of the peopie becamse of her retara to earth.

SONG, “HAIL, OLD FATHER CHRISTMAS." PRIMARY CHORUS
AND SCHOOL
V. ALICE IN WONDERLAND: A Fantasy. GRADE IV

A peep intr; the Queen of Hearts’ garden. The Queen orders an execution
or twn. The Mock Turtie tells his story. The Lobster-Quadrille.

SONGS, “1 HEAR ALONG THE STREET.” NORMAL STUDENTS
“1 HEARD THE BELLS” HIGH SCHOOL

V1. PEACE AND GOOD-WILL AMONG THE INDIANS: Being the
Ceremony of the Peace-Pipe from the Song of ‘ Hiawatha.”
GRADE V
After prayer and fasting, the medicine-man, the prophet of the nation, sees the
signal-fire of the Great Spirit, and interprets to the assembled warriors the
message of peace. To ratify their friendship the warriors of the various tribes
smoke the pipe of peace, chanting an Ojibway ceremonial song. The coundl
breaks up into the usual informal dance of the Indians.
The message of peace from the chief of the Cheyennes and Dakotas to the
strangers from across the QGreat Water.

BONG, “ DECK THE HALL.” THE SCHOOL

VII. THE BABES IN THE WOOD: An Old English Pantomime and
Harlequinade. GRADE VI

The Wicked Uncle and the Innocent Babes. The ruffians fulfil their horrid
purpose. The birds take pity on the victims. The Clown and Pantaloon on the

trail of the villains. Columbine and Harlequin to the r . R jon and
rejolcing.
BONG, “A DAY OF JOY AND FEASTING.” THE SCHOOL
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APPENDIX C

DETAILS AND SPECIMENS OF DRAMATIZATION IN THE IV, V, anp
VI GraDEs WITH OUTLINES AND ACCOUNTS WRITTEN BY THE
CHILDREN THEMSELVES, AND NOTES ON THE METHOD OF
PREPARATION

HOW THE PLAYS ARE PREPARED IN THE CLASS-ROOM

I
“THE PIED PIPER OF HAMELIN.” By Grabe IV

The following were the steps of procedure in the class-room:

1st. The poem read to the children. They began immediately
to discuss ‘“‘a play of the Pied Piper” given by the fourth grade
in 1905.

2d. A period devoted to discussing possibilities for a second
production. The dramatization was almost entirely the children’s
work.

3d. The poem read by the children.

4th. Portions of the poem memorized by different children.
Members of the cast selected by the class.

sth. Rehearsals. As far as possible the criticisms of the actors
were drawn from the children.

6th. The choruses were taught during the regular music lessons.
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The Grypbon, in his green suit and cap that fitted snugly, was just
as amusing. Alice. with her long braids hanging over a pretty
blue dress, looked quite as we would magine Ahce should look,
and she seemed Quite surprised at all she saw in Wonderland.

Albice came in just as the gardeners were painting the roses
and asked them why they were doing so. They replied that the
Queen had ordered them to plant a red rose-tree, and as they had .
planted a white one by mistake they would have to have it painted
red before she came, or they would be beheaded for their blunder.

While he was telling her, another gardener looked around, as
though he expected the Queen any minute. Suddenly he shouted
“ The Queen' the Queen!”’ At which all the gardeners fell flat
on their faces.

The Queen entered with all her attendants. She asked Alice
who she was. Alice, with a courtesy, told her name. The Queen
asked about the gardeners; she could not tell who they were, as
they were on their faces, and their backs were like the backs of all
the other cards.

The Queen ordered them to rise. They did so, and bowed, over
and over, to the Queen. She shouted: “Off with their heads!"
and went away with all of her followers except the Mock Turtle
and the Gryphon.

The Mock Turtle then told Alice the story of his former life,
and of thc many dances they used to have: one of them, the
favorite, was the Lobster Quadrille. The Gryphon proposed danc-
ing it. To this the Mock Turtle readily agreed.

(The scene closes with the dance.)

v
“HARVEST FESTIVAL.”’ By Grabe VI
A pupil's account of the presentation

The thought of the play is to represent an Indian scene, Pilgrim
scenes, and modern farm scenes.
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ROLAND (as the knights lead him away). Farewell, dear mother

—do not grieve; I shall see thee soon again.
ROLAND goes off with the knights.

BERTHA (wringing her hands). What will Charlemagne do?
How will he punish my noble boy? Oh, if I should dare to tell
him who I am, it might gain pardon for my Roland. ’Twere
better thus to try than to do nothing. I will away to the king.

ACT 11

Scene 1—Table on the village green; Charlemagne and knights
about it.

ApELAIDE. Oh, father, why hast thou sent for this beggar-lad?
Do not punish him. Thou hast food to spare.

CHARLEMAGNE. I seek the lad for other cause than that he
took the food. Last night I dreamed, and it doth trouble me. I
fain would know what meaneth it.

BERTHAIDE. Oh, dearest father, tell us of this dream.

CHARLEMAGNE. I saw a beggar-lad—a hungry look was in his
eyes. They still do haunt me.

Scene 2—Scene and characters the same.

Enter OLIVER; rushes in, then stops, confused.

Duke OGIER (springing up). Ah, here’s the rascal who took the
food.

GovVERNOR (hastily). Not so, my lord, 'tis my good son, my
Oliver. (To Oliver) How now, my son, what message hast thou?
Thy motbher, is she ill?

OLiver. Nay, not so, good father. I come to speak for Roland.

GoveErNOR. Thou must not come before the king with thy
own business. Haste thee away. (Aside) So 'twas the beggar-
boy who took the food.

CHARLEMAGNE. Nay, let the lad speak. What sayeth he?
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Descrerrioss ‘“w17r Cost, or o Pew Tyricar Cosrouzs Wors
s Serwc PESTIVAL

Skepherdess. Grabpe VIIL—An adaptation of English peasant
dress. Plain slart of blue voile, with bodice, and paniers
or overskirt of tlue-and-white silkoline; white stockings
azd I black shoes: a broad-brimmed straw hat, trimmed
#ith a wreath of Ltive paper flowers to match dress. This
ostume is exceedingly ssmple and can be made by girls of
the eighth grade. The bodice and paniers of the shepherdess
pattern sold by the Butterick Company are recommended.
The other parts of the pattern can be used without serious
modifications.

Materials needed for an average fourteen-

year-old girl:
Skirt, 4 yards cotton voile, at $.12...... $ .48
Bodiceand paniers, 4 yardssilkoline, at$.12 .48
Hat. ... ... . 10
Stockings. . ......... ...l 10

Average cost......... $1.24
Robin Hood Men or Sherwood Foresters.—A tunic of Lincoln-green

sateen or cambric, cut kimono-fashion, only all in one piece

so that it may be slipped on over the head. For the ex-

treme length of tunic, measure from shoulder to a little below

the knee. The belting-in will shorten it about five inches.
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Material:
6 yards scarlet cambric, at $.06........ $ .36
Stockings. ..........c.ccoiiiiiiii... 10
Tissue-paper ............c.cooevvuennnn. o4

$ .50
Stockings may be dyed scarlet and plume cut of scarlet tissue-
paper. Hat may also be made of pasteboard covered with
paper or painted the desired color.

Friar Tuck.—A brown frock and cowl belted at waist with a heavy
cord. The Butterick Company’s domino pattern is recom-
mended.

Material:
64 yards brown muslin, at $.06........ $ .30

May Queen.—A long, short-waisted gown of soft white cheese-
cloth, yoke and puffed sleeve laced with gilt braid. Veil
of tulle or net fastened to head with wreath of flowers.
White shoes and stockings.

Material for average twelve-year-old girl:
7 yards of white cheese-cloth, at $.08..$% .56

Giltbraid............................ .10
Tissue-paper for wreath................ o4
Veiling. ...........ccivveeie. 50

$1.20

Maids of Honor.—Same as Queen, except that no veil is worn and
trimming is slightly varied.

Attendants to May Queen. Ladies.—Watteau-shepherdess gowns
made with plain yellow underdress and white-and-yellow
overdress; white guimpe under bodice. Hair powdered and
worn high. Use Butterick Company’s pattern.

Material for average twelve-year-old girl:
4 yards cambric for underdress, at $.08..$ .32
s yards silkoline for overdress, at $.12.. .6o
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shoes and a head-band of pink ribbon with a large pink rose
above each ear.
Material needed for average ten-year-old child:

234 yards gauze for dress, at $.15...... $.38
34 yard sateen for overdress, a4t $.24.... .18
Stockings and dye for same............ .12
Head-band...................... ... .08

$.73

Iris. Boys. GRADE V.—A green silkoline underbody composed

of a long-sleeved waist and close-fitting trousers (use a boy's
night-dress pattern for this); over this a lavender tunic,
sleeveless and low-necked, slashed open at sides. Front and
back stenciled with a fleur-de-lis pattern in darker lavender
and green; green stockings and low black shoes. Head-
gear, a close-fitting three-piece cap with close rolled-up brim
made of green crépe paper and trimmed with three lavender
crépe-paper quills.
Material needed for average ten-year-old child:

234 yards for underdress, at $.12........ $ .33
114 yards for tunic, at $.12............. .18
Paper, wire, and crinoline for cap...... .10
Stockings and dye for same............ .12

$ .73

Rain. Boys. GRrADE III.—A kimono-shaped gown of soft gray

crépe cloth reaching to the knee and slightly low-necked,

girdled at waist with a heavy white cord; white stockings and

low black shoes. Head-gear, a band or circle of cardboard

from which hangs narrow strips of gray crépe paper which

reach below waist-line and float freely with every movement.

The face is left free; the strips fall over shoulders and back.
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Material needed for average eight-year-old child:

314 yards silkoline, at $.12............ $ .42
14 yard cambric, at $.06............... .03
Crépe paperand wire.................. .10
Stockings and dye.................... 12

$ .67

Snow-drop.—A green collarette to which are attached long, narrow
strips of same material shaped like the leaf of the snow-drop
is worn over a simple white slip by the girls and over a Rus-
sian blouse suit by the boys. Stockings dyed green to match
the collarette and white shoes. The hat is shaped like a snow-
drop and made of green, white, and yellow crépe paper.

Material needed for average eight-year-old child:

34 yard cambric, at $.16.............. $ .12
Stockingsanddye..................... .12
Crépe paper and wire for hat........... .10
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“Art at School Festivals,” by James HaLr, Elementary School
Teacher, March, 19o4.

““Observance of Holidays,” by E. L. DARLING, Kséndergarten
Review, December, 1902.

“Early English Drama Given by American Students,” The
Chicago Dial, August 1, 1907.

‘“Pageantry for Children,” by MvyYRA EmMMONS, The Outlook,
July 22, 1911.

“Old Spring Customs in Germany,” Elementary School Teacher,
April, 1908.

‘“Art Problems in School Festivals,” The School Arts Book, No-
vember, 1910.

‘“Making Believe,” by RoBERT M. Gay, Atlantic Monthly.

‘ American Pageants and Their Promise,” by PErRcY MACKAYE,
Scribner's Magazine, July, 1909.

III. PAMPHLETS

“The Function of School Festivals,” by PeErcivaL CHuBB, The
Elementary School Teacher, April, 1904. Reprinted as pam-
phlet by the Ethical Culture School. In the same issue are
several articles on the dramatic element in education.

““A Lecture Before the Germanistic Society of Chicago,” by
ProreEssorR KuNo FraNCKE, February 3, 19o8.

“The University Theater Association” (a practical plan for the
presentation of the acted drama as an educational factor in
the universities, colleges, and higher schools of America), by
CHARLES DouviLLE CoBURN, February, 1gr1.

“Classic Plays in Holiday Season " (their relation and benefit to
universities and colleges), by GEORGE TOWNSHEND, Septem-
ber, 1910.

“The Ideal of Dramatic Art and the Actor’s Calling” (an address
to the Coburn Players), by WiLLiAM NORMAN GUTHRIE.

Consult also the article on ‘‘ Festivals,” by the editor of this book,
in the Cyclopedia of Education,edited by Paul Monroe (Macmillan).
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6. Male Choruses.
7. Female Choruses.
8. Home, Settlement, and General Use.

9.

B. MATERIAL FOR SPECIAL OCCASIONS
Harvest and Thanksgiving. See all general collections for

isolated songs.

10.
II.
12.
13.
14.
15.
16.

17.
18.
19.
20.
21.
22.
23.
24.
25.
26.
27.
28.
29.
30.
3I.

Christmas.

Patriots’ Day.

Spring, May Day

Shakespeare.

Music for Special Works.

General Festival—Historical Pageant.
Ethical, Religious.

C. MUSIC OF SPECIAL COUNTRIES

General National Music,

Music of England.

Music of Scotland.

Music of Ireland.

Manx and Welsh

German.

French.

Italian.

Spanish.

Dutch.

Northern and Eastern Europe.

Japanese.

Chinese.

Music in America.

Music of the North American Indians.
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APPENDIX

D. MUSIC, PRINCIPALLY INSTRUMENTAL, FOR
DANCING, PANTOMIME, ETC.

32. General Music for Dancing and Singing Games.
33- Descriptive Music.

34. Special Rhythms.

35s. Folk Dances, etc.

36. Toy Symphonies.

E. REFERENCE BOOKS ABOUT MUSIC
37. Music Dictionaries.
38. Histories.
39. Appreciation.
40. General Works.
41. Technique of the Voice.
42. 'Methods of Teaching.

A. GENERAL COLLECTIONS

I. ESPECIALLY ADAPTED FOR KINDERGARTEN,
GRADES I AND II (5 TO 8 YEARS)

PouLssON AND SMITH, Songs of a Little Child’s Day (Milton
Bradley Co.), $1.25.

NEIDLINGER, W. H., Small Songs for Small Stngers (G. Schir-
mer), $1.35; not illustrated, 7oc.

GraNT, J. B., Pussy Willow and Other Songs for Children
(William Maxwell Co.), 65c.

ELLioTT, Mother Goose Songs (McLaughlin Co., New York), soc.

GAYNOR, JEssiE L., Songs of the Child World, Vol. I (John
Church Co.), 88c.

SMmiTH, ELEANOR, Modern Music Sertes Primer (Silver, Burdett
& Co.), 25c.

BENTLEY, ALYS E., Song Primer (Teacher’s Book) (A. S. Barnes
Co.), goc.
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. PouLssoN, EMILIE, Holiday Songs (Milton Bradley Co.), $1.25.

t. Davis, KATHERINE WALLACE, Cradle Songs of Many Nations

(Clayton F. Summy Co.), 6oc.

j. HiLL, MILDRED J., Songs of Nature and Child Life (Clayton F.

Summy Co.), $1.00.
. OsGooD, MARGARET, Rounds, Carols, and Somgs (Oliver Ditson
& Co.), $1.00. '
MOoFFAT, ALFRED, Seventy-five British Nursery Rhymes (Au-
gener & Co., London), 75sc.
. Horer, M. R., Singing Games for Children (Flanagan, Chicago),

35C.
. Horer, M. R., Folk Games and Songs (Flanagan), 3sc.

2. FOR GRADES III AND IV (8, 9, 10 YEARS). SEE I

. WHITEHEAD, Folk Songs and Other Songs for Children (Oliver
Ditson & Co.), $1.50.
. JENKs AND RusT, Song Echoes from Child Land (Oliver Ditson
& Co.), $1.00. '
. SMiTH, ELEANOR, Eleanor Smith Modern Music Series, Book
I (Silver, Burdett & Co.), 30c.
. SMiTH, ELEANOR, Eleanor Smith Music Course, Book II (Amer-
ican Book Co.), 3oc.
. GouLD AND SHARP, English Folk Songs for Schools (J. Curwen
& Sons, London), 75c.
. PrarT, St. Nicholas Song Book (Century Co.), boards, 8oc.;
cloth, $1.25.
. Various CoMPOSERS, Singing Verses for Children (Alfred Clark
Co.), $1.00.
. CoLE, ROSSETTER G., Eight Children's Songs (Novello, Ewer

& Co.), 40c.
SmiTH, GERRIT, Song Vignettes, Op. 12 (G. Schirmer), soc.
HeaLg, H., Songs for the Young, Set I (Augener & Co., No.

8931), 6ocC.
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. STAINER, The School Round-book (Novello, Ewer & Co), soc.

ToMLINs, Children’s Souvenir Song Book (of World's Fair at
Chicago, 1893) (Novello, Ewer & Co.), 4oc.

4. FPOR GRADES VII AND v (11, 12, 13, 14 YEARS). SEE 3

McConATHY, School Song Book (C. C. Birchard & Co.), Stu-
dent’s Edition, soc.; Full Score, $1.25.

ToMvLiNs, Laurel Music Reader (C. C. Birchard & Co.), Specdial
Edition, soc.; Regular Edition, 6oc.

Halcyon Somg Book (Silver, Burdett & Co.), soc.

FINK, Fifty Master Songs (Oliver Ditson & Co.), $1.20.

KREHBIEL, Famous Somgs, 4 volumes, one each for soprano,
alto, tenor, and bass (Oliver Ditson & Co.), $1.20 each.

Rix, Assembly Song Book, with or without hymnal supplement
(A. S. Barnes Co.), soc.

Rix, The Mastersinger (American Book Co.).

JounsoN, Songs Every One Should Know (American Book Co.),
s0C.

Loowmis, Lyric Song Book (Frank D. Beattys).

BirGeE, EDWARD BAILEY, Supplementary Somg Series, No. ;
(Silver, Burdett & Co.).

SILCHER, F., Songs for the Young, in 2 and 3 parts (Augener
& Co., No. 8932).

Various Octavo Publications (American Book Co., C. C.
Birchard & Co., D. C. Heath & Co., Ginn & Co., H. W.
Gray Co., Novello, Schirmer, Schmidt, Ditson, etc.).

HIGH SCHOOL (14 YEARS AND OLDER). SEE 4, WHERE ARE
INCLUDED MOST OF THE BEST BOOKS FOR USUAL
HIGH-SCHOOL SINGING

TomLrins, Laurel Song Book (C. C. Birchard & Co.), $1.00.
BIRGE, Choruses and Part Songs for High School (American °

Book Co.), 6oc.
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gle general collection published. Other desirable texts
are 3¢, d, b, f, k, 4h, f, ze, f, and the following:

Home Songs for Mixed Voices (Oliver Ditson & Co.), soc.

Favorite Home Songs (Hinds & Noble), soc.

Flag of the Free Collection, Vols. I and II (J. P. McCaskey,
Lancaster, Pa.), 1o0c. each.

CHAMBERLAIN AND HARRINGTON, Songs of Al the Colleges .
(Hinds & Noble), $1.25.

B. MATERIAL FOR SPECIAL OCCASIONS
9. HARVEST AND THANKSGIVING

See all general collections for isolated songs and also the
following:

GARRETT, Harvest Cantata (Novello, Ewer & Co.), 4oc.

SCHNECKER, The Harvest is Ripe (Oliver Ditson & Co.), soc.

Apams, Seed Time and Harvest (Novello, Ewer & Co.), 40c.

WEesr, J. E., Seed Time and Harvest (Novello, Ewer & Co.), $1.00.

WEBER, Jubilee (Harvest) Cantata (Novello, Ewer & Co.), soc.

Apawms, THoMAS, Rainbow of Peace (Novello, Ewer & Co.), soc.

CLOUGH-LEIGHTER, Give Thanks Unto God (Oliver Ditson &
Co.), socC.

GauL, DamMroscH, COwEN, SCHUMANN (GEORG), etc., Settings
of the Story of Ruth, obtainable through any publisher.

i. Lroyp, C. H., The Gleaners’ Harvest (Novello, Ewer & Co.), 75¢.
7. James, FRreDpERICK, The Harvest Day (J. Curwen & Sons,

~

London).
BrowN, The Landing of the Pilgrims (Hemans) (Ditson), 6c.
WoobpMaN, R. H., The Voyage of the Mayflower, Beacon Oc-
tavo, No. 286 (Silver, Burdett & Co.), 6c.

. BRook, EMMELINE, Song of the Pilgrims (Novello, Ewer &

Co.), 4oc.
Hapow, W. H., Music for Bridges's Demeter (Clarendon Press,
London), goc.
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s. FosTer, MyLEs B., The Coming of the King (H. W. Gray Co.),
75C.

GapE, NieLs W., Christmas Eve (H. W. Gray Co.), soc.

u. PARKER, HOrATIO, The Shepherd’'s Vision (H. W. Gray Co.),
25C.

v. SMITH, DAvVID STANLRY, The Logos (The Word Became Flesh)
(H. W. Gray Co.), s0c.

w. WEsT, JouN E., The Story of Bethlehem (H. W. Gray Co.),
75C.

2. BINGHAM AND CoweN, Christmas Scenes (H. W. Gray Co.),
$1.00.

y. CHapwick, GEorGe W., Noel (H. W. Gray Co.), $1.50.

2. PIERNE, GABRIEL, The Children at Bethlehem (G. Schirmer),

.
.

75C.
aa. CHATWAL, Weihnachts -Symphonte (Oppenheimer Brothers,
London), $1.00.

II. PATRIOTS' DAY

See general collections (¢f. discussion under Music, pages 174

to 181).

a. SILVER, A. J., “Let us now praise famous men,” Octavo No.
962 (Novello, Ewer & Co.), 12c.

b. Horng, E. H., ““Let us now praise famous men,” Octavo No.
308 (Men’s Voices) (Novello, Ewer & Co.), 12c.

¢. Horst, GusTav vON, Somgs of Labor — Shoemakers, Ship-
builders, Fishermen, etc. 2 and 3 part octavo (Novello,
Ewer & Co.), 8c. each.

d. BRIDGE, J. F., The Forging of the Anchor (Novello, Ewer &
Co.), 75¢€.

e. Our National War Songs (The S. Brainard’s Sons Co., Chicago),
6oc.

Jones, Songs of the Flag and Nation (Hinds & Noble), soc.
BaNks, Immortal Songs of Camp and Field (G. Schirmer), 6oc.
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13. SHAKESPEARE

There is a large and ever-increasing amount of material for
the Shakespearian plays. A number of the publishers
provide for free distribution lists showing songs and
instrumental numbers available arranged according to
plays and scenes. Novello (H. W. Gray Co.), and
Ditson have excellent lists. The following texts will also
be helpful:

. Nayvror, E. W., Shakespeare and Music (Dent & Co., London),

$1.25.

. VINCENT, CHARLES, Fifty Shakespeare Somgs (Oliver Ditson

& Co.), $1.20.

. Morrat, A., AND KipsoN, F., The Minstrelsy of England

(Bayley & Ferguson, London), $1.25s.

. Consult various publishers of octavos, etc., mentioned under

4l.

14. MUSIC FOR SPECIAL WORKS

This list could be extended indefinitely. What is given here
is intended merely to indicate the wealth of material which
can be unearthed if the search be continued.

. MENDELSSOHN, Music for ‘‘Midsummer Night's Dream’

(Novello, Ewer & Co.)."

. Hapow, W. H., Music for Robert Bridges's ‘‘ Demeter” (Clar-

endon Press).

. DyrkemMa AND KeNT, Incidental Music for Maud Menefce's

“Ceres and Persephone,” Ethical Culture School, New

York.

. DYREMA AND KENT, Music for Ben Jomson's * Pan’s Annsver-

sary, A Masque,” Ethical Culture School, New York.

. DYREMA, Music for D. G. Browne's ‘‘Sweetbriar,”” Ethical

Culture School, New York.

. FARMER, Pied Piper of Hamelin (G. Schirmer).
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Knass, The Guild of Play Book of Festival and Daxc,
yols. I and II (J. Curwen & Sons, London).
Hapow, Somgs of the British Isles (J. Curwen & Sons, London).

. HuLLaAH, JoHN, Englisk Somgs. By composers chiefly of the

seventeenth and eighteenth centuries (Augener & Co,
London, No. 8844).

HaTtroN, ]. L., The Songs of England, 3 volumes (Boosey & Co.).

Barrerr, W. A., Standard Englisk Somgs. Edited, revised,
and words partly rewritten (Augener & Co., London,
No. 8830).

SPICKER, Songs of the British Isles (G. Schirmer).

The Baby's Ogpera, illustrated by Walter Crane (Frederick
Warren & Co.).

19. MUSIC OF SCOTLAND

FosTeER, MYLEs B., The Songs of Scotland, 2 volumes (Boosey
& Co.), $1.00 each.

BrowN AND PiTT™MAN, Songs of Scotland, Vols. I and II (Boosey
& Co.), $1.00 each.

Ross AND MorraT, four volumes of Scotch songs, one each for
soprano, tenor, alto, barytone (Paterson & Sons, Edin-
burgh and London).

Horekirk, HELEN, Seventy Scottish Somgs (Oliver Ditson &
Co.), $1.20.

HaMmiLToN, ApaMm, The Scottish Orpheus (Boosey & Co., New
York).

REeIpD AND FooORD, Songs of Scotland (Boosey & Co.).

MorraT, ALFRED, The Minstrelsy of Scotland (Augener & Co.,
London, No. 8930).

20. MUSIC OF IRELAND

. MorraT, ALFRED, The Minstrelsy of Ireland (G. Schirmer),

$2.00.
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. LeoroLp, KaTH, Sint Nikolaas (I. Oppenheim, Groningen).

. ZV'EERS, BERNARD, Mustek van St. Nicolaasfeest (P. Noordhoff,

Groningen).

27. NORTHERN AND EASTERN EUROPE

. KaprEY, J. A., The Songs of Scandinavia and Northern Europe
(Boosey & Co.).

. HAicG, GusTaF, Songs of Sweden, 87 Swedish Folk and Popular
Songs (G. Schirmer).

. ScHINDLER, KURT, A Century of Russitan Song (G. Schirmer).
. KAPPEY, J. A., Songs of Eastern Europe, Volkslieder of Austria-
Hungary, Bohemia, Servia, etc. (Boosey & Co.).

28. JAPANESE

. Piceort, F. T., The Music and Musical Instruments of Japan
(B. T. Batsford, London), $10.00.

. LEroux, M. CHARLEs, La Musique Classique Japonaise et
Bibliotheque de la Société Franco-Japonaise (Evette &
Schaeffer, Paris), $1.40.

29. CHINESE

See Histories (38¢, b, a) and the following:
. Lavoy, Louis, La Musique Chinoise (Henri Laurens, Editeur,
Paris), $1.00.

t. SouLlE, GEORGES, La Musique en Chine (Ernest Leroux, Paris),

$1.50.
30. MUSIC IN AMERICA

See under Histories, books under letters h through I Also
the following:
. Hoob, History of Music tn New England. Out of print, but in
many libraries.
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b. KipsoN AND MorraT, Eighty Singing Games for Children
' (Bayley & Ferguson, London).

¢. ALLsopP AND FLETCHER, Little Songs with Dances (J. Curwen &
Sons, London).

d. Swedish Song Plays (Jakob Bolin, New York).

e. GiLLINGTON, ALICE E., Old Hampshire Singing Games and
Trilling the Rope Rhymes (J. Curwen & Sons, London).

f. Kmmins, G. T., Guild of Play Book (J. Curwen & Sons,
London), four parts: $2.00 each.

g GomMme, ALiCcE B., Children’s Singing Games, 2 volumes (The
Macmillan Co.).

h. CuarpeLL, W., Old English Popular Music, 2 volumes.

1. BurcHeENAL, Evr1z., Folk Dances and Singing Games (G.
Schirmer).

j. CRAWFORD, CAROLINE, Folk Dances and Games (A. S. Barnes
Co.), $1.50.

k. NeaL, Mary, The Esperance Morris Book, Parts I and II
(J. Curwen & Sons, London), $2.00 #net, each.

1. DopworTH, ALICE, Dancing. Its relation to educational and
social life, including complete directions for all social
dances (Harper & Brothers).

m. PARSONS, BELLE RAGNER, Plays and Games for Indoor and Out
(A. S. Barnes Co.).

n. GoMMmE, ALIicE B., Children’s Singing Games (David Nutt,
London), $1.50.

o. NEwTON, MaRION B., Graded Games and Rhythmic Exercises
(A. S. Barnes Co.).

9. The Games Book for Boys and Girls (E. P. Dutton & Co., New
York).

See also 1m and #, 12c and 35.

33. DESCRIPTIVE MUSIC
Note.—In sclecting descriptive music to accompany special
dances, movements, pantomime, or other occasions in which
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the festival and the ideas of the teacher of dancing, any specified
movement can be considered merely as suggestive.

A. Marches.

SomNonse N

e bt bt b b
QN W N -

17.

18.°
19.
20.
21.
22,
23.
24.
25.
26.
27.
28.
29.
30.

3r.

. ScCHUMANN, “Birthday March.”
. SCHUMANN, *Soldiers’ March."”

BacH, “Gavotte” (D Minor from 6th English Suite).
BacH, ‘“Gavotte” (from 6th Violoncello Sonata).
MENDELSSOHN, ‘“March” from ‘ Athalie.”
MENDELSSORN, ‘‘Cornelius March.”

GOTTSCHALK, ‘“March de Nuit” (parts).

RAFF, “March” from ‘‘Leonore Symphony.”

. WAGNER, “March” from ‘“Tannhduser” (arranged by Low).

. GouNop, ‘““March of Marionettes.”

. Gounop, ‘“March Pontifical.”

. Gounop, ‘“March” from ‘“Faust.” (Soldiers.)

. CLARK, ‘‘Torchlight March.”

. Bizer, “March” from “Carmen"” (arranged by Low).

. VERrDI, “March” from ‘‘Aida.”

. American National Airs (various composers): ‘‘Yankee Doodle,”

“Columbia, the Gem,” ‘Dixie,” *Marching through Georgia,"
“Rally Round the Flag,"” ‘““When Johnnie Comes."”

Foreign National Airs (various composers): ‘ British Grenadiers,”
“Russian National Air,” ‘“March of Men of Harlech,” *Mar-
seillaise,” ‘‘Die Wacht am Rhein.”

SCHRAMMEL, ‘‘Vienna March.”

FaHRBACH, ‘Exhibition March.”

Unknown, *Dessauer March.”

FrLowrtow, ‘‘March” from ‘“Martha.”

MEVYERBEER, *“Coronation March.”

Hackn, “Tin Soldier.”

OESTERLE, " General Boom, Boom”’ (In Pianist’s First and Second Year).

WAGNER, J. F., “Under the Double Eagle.”

GLuUcK, ‘‘Gavotte,” from ‘Iphigenie.”

SmitH, SIDNEY, *Dorothy.”

SMmiTH, SIDNEY, ‘‘Lady Betty.”

BrowN, A. L., ‘““Scenes from Dixie Land.”

a. ‘“March.”
b. ‘“Hunting Song."”
Unknown. ‘‘Amaryllis.” (Air de Louis XIV.)
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32. HOLLAENDER, ‘‘March in Db.”

33. ROUBIER, “Gavotte" (characteristic).

34. HANDEL, ““Gavotte” (in DY).

35. GREGH, ‘‘Shepherd’s Pipe.”

36. Munro, ‘‘Hunting Song.”

37. LoEscHORN, ‘‘Soldier’s Song."”

38. ROUBIER, ‘“Marches des Troubadours.”

39. ScHUBERT, ‘“Marche Militaire” (simplified).

40. KARGONOFF, ‘‘March der Bleiernen Soldaten” (op. 25).

41. GrIEG, “Bridal Procession’ (op. 19).

42. GADE, “Entrance March” (op. 36).

43. BEETHOVEN, “March” from *Fidelio.”

44- BEETHOVEN, ‘‘Turkish March.”

45. SODERMANN, “Swedish Wedding March.”

46. MozarT, “Turkish March” from Sonata in A.

47. REINECKE, ‘“March” (op. 77, No. 4).

48. WEsT, “March to the May Queen” (from May Day Revels).
49. GRANT, “ Three Wise Men of Gotham "’ (in Pussy Willow and Other Songs)
so. REINHOLD, “The Age of Chivalry” (in Miniatures).

si. Kent, “Village Festival” (in Scenes from Shepherd Life).
52. MEYERBEER, ‘“‘March” from *“The Prophet.”

53. HELLER, PauL, “Soldiers Are Coming.”

54. SPINDLER, ‘‘Trumpeter's Serenade.”

55. BECKER, ‘‘Let’s Play Soldier.”

56. BURGMULLER, *Spirit of Chivalry.”

57. WEBER, ‘‘Huntsmen's Chorus” from * Freischutz.”

B. Running Movements.
(Usually double rhythm—marching song—e.g., “Rally Round the Flag,”
schottische, etc.)
DeLIBES, ‘Intermezzo’ from ‘Naila.” (Characteristic triple rhythm
run and pantomime.)
DELIBES, ‘‘Pizzicato’” from ‘Sylvia.” (Pantomime and run.)
JeNseN, “The Mill.” (Running, flying kites.)
REeINHOLD, “Butterfly’” from * Miniatures.” (Light run.)
SPINDLER, “‘Fairy Polka.” (Running.)
KARGANOFF, ‘‘Brook.”

C. Skips.
BALFE, “Happy and Light” from ‘‘Bohemian Girl."”
ScHUMANN, ‘“Happy Farmer.”
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GRIEG, “Album Leaf” in E minor.

OEHLMER, ‘‘Reapers’ Dance.”

English May-pole Songs and Dances: “Come Lassies and Lads,” “Now
Is the Month of Maying,” ‘‘Sellenger's Round,” etc.

D. Swaying.

GRrIEG, “Lullaby” in G. (Slumber song—swaying.)

MacDoweLL, ‘Water Lily.” (Swaying.)

NEeviN, “Narcissus.” (Flowers moving in breeze.)

HorrMAN, “Barcarolle” from ‘‘ Tales of Hoffmann.” (Lullaby—swaying.)

E. Special Dances.

GRIEG, “Anitria’s Tanz.” (Spanish dance.)

GRIEG, ‘‘Grossmutter's Tanz,” op. 68, No. 2. (Minuet—stately walk.)

GABRIEL, MARIE, ‘‘La Cinquantaine.” (Characteristic march.)

PoLpini, “Waltzing Doll.” (Automatic figure movements.)

MozarT, “Minuet” from “Don Juan.” (Stately dance.)

KARGANOFF, *Grossvater Tanz'' from op. 24. (Minuet or stately march.)

BouM, “La Zingana.” (Spanish dance.)

HoLsT, Stately minuet.

SPAULDING, ‘Dance of the Plow Boys.”

BasNYE, ‘‘Norwegian Dance No. 1.” (Symbolic dance for Norns—past,
present, future.)

F. Rain, Flying Leaves, Snow, elc.

MENDELSSOHN, ‘‘Spring Song.” (Spring Breezes, Flying Birds.)

BEHR, ‘“Will o' the Wisp.”

GADE, ‘‘Spring Flowers.” (The Spirits of Spring.)

MENDELSSOHN, ‘‘Fairy Music” from *‘Overture—Midsummer Night's
Dream.” (Fairies, Rain.)

HELLER, ‘‘Three Melodies,” No. 2. (Summer Shower.)

SINDING, ‘' Frihlingsrauschen.” (Leaves, Rain, Snow.)

G. Grotesque Movements. (See H.)

MONCKTON AND CARYLL, ‘‘ The Piccaninnies.” (Jack-o’-lanterns, Brownies.)
SMmiTH, NEWTON, ‘‘The Bogie Man.”

EILENBERG, R., “Goblin's Revelry.”

STRELEzKI, ‘‘Shadow Dance.”
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MacDoweLL, “Tailor and the Bear” from ‘‘Forgotten Fairy Tales.”
(Excellent characteristic contrasts.)
JenseN, ‘“Happy Wanderer.” (Bouncing balls, jumping.)

35. FOLK DANCES, ETC.

See, for complete classification of dances, bibliography, etc.,
the report of committee on folk dancing of American
Playground Association (New York City).

. BURCHENAL, ELiz., AND CramMPTON, C. WARD, Folk Dance
Music (G. Schirmer).

. SHARP, CECIL, AND MACILWAINE, HERBERT, The Morris Bock
(A History of Morris Dancing) (Novello, Ewer & Co.).

. SHARP AND MACILWAINE, Morris Dance Tunes, 4 sets (No-
vello, Ewer & Co.).

. CramproN, C. WaRD, Folk Dance Book (A. S. Barnes Co.),
$1.50.

. Misgow, SExTus, Danske Folkedanse (Hansen Wilh), $1.50.

. KipsoN, Frank, Old Country Dances and Morris Tunes (J.
Curwen & Sons, London).

. GRAHAM, JoHN, Shakesperian Bidford Morris Dances (J. Cur-
wen & Sons, London).

. Bercquist, NiLs W., Swedish Folk Dances (A. S. Barnes Co.).

. LincoLN, JENNETTE E. CARPENTER, The Festival Book: May
Day Pastimes (A. S. Barnes Co.), $1.50.

. WALLASCHECK, R., Primitive Music (Longmans, Green), $4.50.

. VUILLIER, GASTON, A History of Dancing (from the earliest
ages to our own times) (D. Appleton & Co., New York).

CHuavrrr, Louis F., Dances of the Nations, Musical and De-
scriptive (Chalif Normal School of Dancing), New York.

36. TOY SYMPHONIES

. HavDN, JosepH, Children's Symphony (Schirmer & Peters),
$2.50.
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. ELsoN, History of Music in America (The Macmillan Co.),
$5.00.

t. MaTtHEws, W. S. B., One Hundred Years of Music in Amer-

tca (Theo. Presser), $3.00.

j. SONNECK, OscAR, Early Concert Life in America (Breitkopf

& Hartel), $5.00.
. SONNECK, OscCArR, A Report onm Star-spanmgled Banner, etc.
(Gov't Printing Office, Washington), 8sc.

. ELsoN, National Music of America (L. C. Page & Co., New

York), $1.50.

. RITTER, Music in America (Chas. Scribner’s Sons).

. BROOKS, Olden Time Music (Houghton, Mifflin Co.).

. DuncaN, The Story of the Carol /Chas. Scribner’s Sons), $1.50.

39. APPRECIATION OF MUSIC

. MasoN, A Guide to Music (Doubleday, Page & Co.), $1 25.
. DickiNsoN, The Education of a Music Lover (Chas. Scribner's
Sons), $1.50.

. KREHBIEL, How to Listen to Music (Chas. Scribner’s Sons),

$1.25.

. ELsoN, Music Club Programs for All Nations (Oliver Ditson

& Co.), $1.25.

. MasoN, Orchestral Instruments (H. W. Gray Co.), $1.50.

. Finck, H. T., Songs and Song Writers (Chas. Scribner’s Sons),

$1.25.

. MasoN, D. G., aND SureTe, T. W., The Appreciation of

Music (H. W. Gray Co.), $1.50.

. HenbersoN, W. J., What Is Good Music? (Chas. Scribner's
Sons), $1.00.

GILMAN, LAWRENCE, Stories of Symphonic Music (a guide to
the meaning of important symphonies, overtures, and
tone poems from Beethoven to the present day) (Harper
& Brothers), $1.25.
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Currtis, EmiLie C., Children’s Voices, How Harmed and How
Helped (G. Schirmer), 75c.

Howarp, F. E., The Child Voice in Singing (G. Schirmer), 75c.

REEvEs, SiMs, On the Art of Singing (G. Schirmer), 4oc.

42. METHODS OF TEACHING

Capy, Music Education, Vols. I and II (Summy), $.150 each.
FArRNswoRTH, Education through Music (American Book Co.),
75C.
DyremMA. A series of articles in the Atlamtic Educational
Journal (Baltimore) from January through June, 1911.
Rix, Manual of School Mussc (The Macmillan Co.), soc.
CurweN, How to Read Music (J. Curwen & Sons, London), 25c.
MEES, ARTHUR, Chotrs and Choral Music (G. Schirmer), $1.25.
WobkeLL, F. W., Choir and Chorus Conducting (G. Schirmer),
$1.50.



APPENDIX G

COSTUME BIBLIOGRAPHY

The following bibliography deals especially with costumes,
but some references are included bearing upon arms and
armor, textiles, laces, embroideries, etc.

ABRrRAaHAMS, E. B., Greek Dress.

Aria, Mrs. E., Costume in England, 2 volumes.

BRAUN & SCHNEIDER, Minchen, Zur Geschichte der Kostuma.

CHiLp, THEODORA, Wimples and Crisping Pins.

Day, LEwis F., Windows.

DEMMIN, AUGUSTE, Arms and Armor.

EARLE, ALicE M., Costume in Colonial Times.

Evans, M. M., Two Centuries of Costume in America,
2 volumes.

FairuoLT, F. W., Costume in England, 2 volumes.

Fowke, FRaNK REDE, The Bayeux Tapestry.

GoobpricH, S. W., Manners and Costumes of Principal Na-
tions. '

GRANT, ]., Tartans of the Clans of Scotland.

HiLL, GEORGIANA, History of England, 2 volumes.

HortTeENROTH, F., Le Costume.

LacoMBE AND BouTELL, Arms and Armor.

Lacroix, PauL, Manners, Customs, and Dress During the
Middle Ages.

LEFEBURE, ERNEST, Broderies et Dentelles.

METROPOLITAN MUSEUM OF ART, Art and Armor cala-
logue.
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Meyrick, S. R., aAnp SmitH, C. H., Costume of Original
Inhabitants of British Isles.

MicueL, ALBIN, Editeur. La Mode par I'Image du 12me
au 18me siecle.

MunTtz, EUGENE, La Tapisserie.

PLaNcHE, J. R., British Costume.

PLancHE, J. R., Cyclopedia of Costume.

RACINET, AUGUSTE, Costume Historique.

RENAN, ARY, Le Costume en France.

ScHiLp, M., Old English Peasant Costumes from the Britons
to Queen Victoria.

VioLLET-LE-Duc, Dictionnaire Raisomné, 2 volumes. Swur le
costume.

WILKINSON, J. G., Manners and Customs of the Ancient
Egyptians.
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Banners, nants, gonfalons, 213.
“Battle }}ymn of the Republic,” 172,

177.
Benedict Amold Festival, 97.
a“ Beowulf," 74.
BIBLIOGRAPHIES: general, 355; music,
359; costuming, 391.
Books of plays, use in elementary
school, 290, 291, 293, 295. ?h
“Breakmg Wav&s Dashed e,”’
” 58.

Bridges. Robert, * Demeter,
Browne, Dorothea G., ‘‘ Sweet Briar,”
112, 293; illustration, 238; music,

370 (1
“Brunnhilde " 57.
C
“Caedmon,” 74.

Calender, 88, 127; great men, 49.
Candlemas, 88.
‘‘Canterbury Pilgrims,” 73.
“Captain, My Captain,” 139, 178.
Carlyle, 122.
‘“Ceresand Persephone,’’ 1 153, 370(14¢).
Chambers ‘‘Book of Days,” medicval
stage, 107, 355.
Chaucer, 109.
Children's Theater, Introduction, v
Chimney-sweeps, 105.
Chivalry, 29
Choruses in gettlements schools, etc.,
195.
CHRISTMAS:
Art problems, 219.
Bach's “Christmas Oratorio,”
Boar’s Head Carol, 164.
Bracebridge Hall, 292.
Canterbury Pilgrims, 73.
Christmas songs, 76-81I.
Extravaganza—burlesque music,
158, 159.
Festivities in Middle Ages, 115.
German Christmas, 83.
Holy Child, The, 167 seq.
Illustratnons, 26, 70, 158, 244, 250,
288, 332.
Instrumental music, 169.
Larger Christmas, The, 84-87.
Messiah, The, 155, 166.

167.

Christmas—Continued.
Middle school, 292.
Musxc, 155 8 ., 367.
Music for istmas Bells,” 1 170,
Music for “The Christmas Tree,

168.

Music for the purely Christmas con-
ception, 165.

Nature point of view, 66.

Necessity of gleaning material from
many sources, 68-70.

Oold Enghsh eamls, 161.

Old English celebration, 70-83.

Pantomimes in primary, 274-76,
279-81.

Prepondemnoe of pagan material,

Programuﬁ 1I-31
Religious gulugs,s.w

Santa Claus music, 168.
Sun carols, 160.
Types of Chnstmas music, 156.
%Ivse of 01?1 rimes, 7§, 76.
aits an wassa:lmg 81.
Wealth of material, 65.
*Christmas Carol,” 72.
Civic celebrations in America. Art
problems, 210.
Class party, illustration, 254.
Clog ce, effect on the performer,

3I.
Color-drawings showing scheme for
festival, 331, &

“Come Lasses an ds,”’ 108 362(2a).
Commencernents and class days of
colleges and holidays, 120.

Commercialized amusements, 123.
Co-operation among primary children,

“Corn Baby,"
‘““Correlation "’; the festival the best
means of effecting it, 20.
C(ﬁ'ruumc
coessories, 245, 247, 251-53, 255
Art Department, 237: 239, 240, 251-

55-
Art problems involved, 211.
Bibliography, 391.
Character dress, 249.
Color scale, 246 330-33.
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Literature—should be heard,
seen, 22.

Local history as material for patriotic
festival, 98.

Local patriotism, 92.

Longfellow—carols for Christmastide,
162.

Longfellow's poems, 2 , 346.

Longfellow—settings &4; g?‘f poems,
194, 371.

‘“Lorna Doone,” 72.

Louisiana Purchase

not

Centennial, 95.

M

Mackay, Constance D., 113; illus-
trations, 129, 262.

“Magic Mirror,”” a Japanese fairy
tale, 264, 278, 279.

Maids of honor, costuming, 350.

Male choruses, 365.

Manly, *Pre-Shakespearian Drama,”

71.
‘*Man Without a Country,” 97.
Masks: Comus, 27; ‘‘Pageant of
Months,” 113; ‘‘Pan’s Anniver-

, 0.
May Day: A fusion of pagan and
Christian ideas, 104.

Art, 224.

Beauty in common things, 101.

Connection with harvest or Thanks-
giving, 10I.

Dance music, 190—92.

Dancing songs, 186, 187, 190, 379
D seq.

Early Spring songs, 183.

Function in the city to bring na-
ture close to the people; in the
country, to make people realize
its beauty, 114.

General discussion, 100-14.

Instrumental music for out-of-doors,
191.

Keynote—faith in nature, 100.

Material, 102.

Most poctic of the festivals, 100.

Music, 182 seq., 369.

Music of late winter, 182.

AND PLAYS

May Day—Continued.
Objection to using old English ma.
terial, 113.
Pagan idea of renewal and fertility,

103.
Popularity due to wealth of song
and dance, 107.
Procession, 105.
es, 321-29.
Songs for May Day itself
ngs for May Day i , 18
“May Day Revels,” 185. +
May festivals, illustrations, Frcntis-
piece, 26, 102, 110, 188, 238, 266,
268, 278, 331.
May fires, 104.
May queen attendants, costuming,
350, 351.
lltddemoﬁal Yy, 50, 91, 127.
emorized , primary, 283-85s.
Menefee, Niaud, “Ceres and 3Persse-
phone,” 58.
**Messiah, The,” 155, 166.
Method of developing dramatic work
in middle school, 300-02.
Method of development of dramatic
work in pri , 205—300.
Method of gramauzat.ion in middle
school, 300-02.
Method of work in primary dramati-
zation, 295, 298, 299.
Middle Ages, costuming, 245.
MIDDLE SCHOOL:
Ability for independent work be-
gins, 300—302.
‘“‘Alice in Wonderland,” 272, 293,
297, 335, 336.
“Charlemagne and Roland,” 293,
339-44-
Costuming, 244, 245.
Dialogue predominates, 293, 294.
Dramatization influenced by litera-
ture and history, 292—94.
Harvest Festival, 336, 337.
“Hiawatha,” 293, 345, 346, (also
see above under Hiawatha).
Holiday interests differ from pri-

mary, 292.
“King of the Golden River,” 293,
335.
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Quebec, 124.

R

Ragtnne music, 124.

a“ l ” 6g ’ 35’

Re“g;nze and story-telling combined
with dialogue or pantomime, 287,
288.

Reutanon with musical accompani-

t, 59.
Rehearsmg primary children, 298, 299
Rehearsing in costume, value, 242.
Religious music, 372 (16).
Resurrection, 47.
“Robin Hood,” 105, 109, 111, 188,
189, 272, 293, 322, 329.

Costuming, 248, 249, 253, 348.
Rome, historic festivals, 119.
Room’ decorations—art problems in
volved, 212.
Rossetti, Christina, ‘‘ Pageant of the
Months,"” 113, 291.
Rounds, 157.
Ruskin, John, 98, 116, 122,
S
Saen est 124.
s Day, 89.

St George and the Dragon, 102, 105.

St. oh;gs Eve, 104.

St. Patrick’s Day, 89.

Sagta Claus and the Brownies, 279—

I.

School Festival. See Festival and
Folk Festival.

All Souls’ Day, 42.

An integral part of school work, 7.

A renaissance of popular culture, 15.

Effective school organization, the
heart of the problem, 7.

Pestival activity should be con-
tinuous as part of regular school
work, 26.

Festal piety, 11.

Functions, 8.

Machinery of preparation, 2§,

AND PLAYS

School Pestival—Continued.

Means of correlation, 20; means of
using fundamental dramatic in-
stincts, 20.

Necessity of not polishing too much,

Pedagogx ues, 6, 17.
Rehearsals, roeedune 33-35; con-
trast with theater , note,

34-
Relation to folk festival, 3.
SSoc:.n.l ics, 10.
tage setting, 35.
Two values—work and play, 5.
Typw major and minor, 41.
pln A readers basis for some primary
ys, 288.
School’s Day, 92.
School wardrobe, 251.
Scott, poems, 115, 294, 338.
Seasonal festivals, two great notes,
birth and death, hope and frui-
tion, 45.
Self-consciousness begins in middle
school, 3o01.
Self-consciousness lacking in primary,

298.

Settlement musnc, 365 (8).

‘‘Seven Joys of Christmas,” 76.

Shadowgraphs, 281, 282.

Shakespeare, 109, 112, I13; costum-
ing, (z , 251; music, 185, 192,
370 13).

“’l‘ig Individual,” 46.
CeCﬂ, Im
Shepgerdws costuming, 348, 351I.
Sherwood Foresters, 249, 252, ?{43
Sherwood ~ Foresters.  See bin
_ Hood, 105.

“Siegfried,” 57, 293.

‘‘Silas Marner,"” 72.

Sincerity of expression important, 297.

‘“Sleeping Beauty,” 46, 102, 106, 272,
285, 286, 290, 291I.

**Snow-white and the Seven Dwarfs,”
272, 291.

Social motive aids in developing
dramatic expression, 299.

Social pedagogics of the festival, 115.
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